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Chapter 1

INTRODUCTION

Lengthy bibliographies can now be cited which refer to the con-
The majority of these articlescepts of marketing higher education.

forto those of business and industry,

researching, segmenting, and marketing a college or university and aimed
specifically at the administrators of higher education.

cepts of marketing, this is, the fundamental principles, have long under-
Krachenbergliu.d the operational framework of academic administration.

(1972) noted this early in his article, Bringing the Concept of Marketing

to Higher Education, by stating:

In essence, while higher education has long participated in market­

ing methods, only in recent years has the terminology of modern business

marketing been readily adapted and visible in higher education literature.

programs represent ’product differentiation’, and old-fashion recruiting

1

Now the student is the ’consumer’ capable of being segmented; academic

report concepts, similar

Yet, the con-

Right now, for example, every college and university is 
carrying on some amount of marketing activity. Many 
universities put substantial effort into recruitment of 
students. Persuasive efforts frequently include both 
advertising (posters, bulletins and announcement, letters 
to colleagues) and personal selling (direct contact with 
promising students). There are pricing considerations 
(scholarships and subsidies of various sorts); and 
obviously a ’’product” (a series of both tangible and 
intangible utilities summed up by the term ’education’) 
is being marketed. Products, prices, and persuasion 
are among the basic ingredients of the marketing 
process. Similarly, a university is engaged in 
marketing activity when it solicits its alumni, when 
it lobbys at the state legislature, and even when a 
member of the faculty puts together a research proposal. 
Thus, no matter what it is called, who does it, or 
where in the institution it is being done, universities 
are engaged in the marketing activity. (p. 370)
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Meanwhile, the University
mission becomes the primary definition for ’market positioning’ (Litten,

1980 b).
3The primary force that has accelerated these marketing efforts can

be found in student enrollment patterns.
suggested, the concern creating greater competition among institutions

lies not only in the decreasing number of eligible eighteen-year olds,

but with other factors. These factors include the end of the military

tuition rates, and a lessening need for certain college majors in the

job market all of which affects the specific demand for advanced

university education (p. 242).
The majority of recent marketing attention centers around the

Thisrecruiting and admission function within academic administration.

(Bassin,fact is substantiated in

1975;
1980;

Leister, 1975; Litten, 1979; Murphy, 1979, 1981; Vaughn, Pitlik1981;

& Hasotia, 1978). These studies range from general marketing techni­

ques to specific analysis of college environments as perceived by

One common theme throughout the studies is the collegestudents.

Certain aspects ofselection process and its associated parameters.

school’s

marketing plan.

Chapter 2).

the specific college selection process are very relevant in a

a number of recent research studies.

(For an expanded treatment of the literature see

is labeled as part of the ’market strategy’.

the background attributes, social factors, parent influence, etc., in

However, as Gorman (1974)

draft, vocational and technical school competition, the escalation of

Kloosterman, 1980; Lay & Marguire, 1980; Lay, Maguire & Litten,

Chapman & Gill, 1981; Gorman, 1976; Hadsell, 1980; Ihlanfeldt,
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Previously the parental influence in the specifiction process.

college selection activity had not been explored adequately nor

especially those recruiting new students.

Scope of the Study

in which the producer of

need not be

concerned with a lack of customers. kind of concernInstead,

surfaces related to maintaining required capacity to meet the clien-a

Unfortunately for manytele demands for your product or service.

institutions of higher education today’s market is the opposite:

A buyer’s market.

In a buyer’s market the producer of the product or service must

continuously and successfully seek enough customers to protect its

In recent years it has been common to read of college closings

While exceleratingthe merging of colleges in the United States.or

costs and mismanagement can be contributing factors, more often than

not reduced enrollments are the real cause of these activities.

A less than subtle extension of recruiting simple numeric counts

of students is the accelerated competition for quality

An understanding of this overall market situation requiresstudents.

A review of the literature on the college selection process almost

always contains some references to the parent(s) of students and the

addressed in a significant manner by those in the field of admission,

an institution to have an understanding of its own drawing power.

a reverse

This study focused on the parent influence in the college selec-

A seller’s market can be defined as one

capability to produce or to serve.

or ’high ability’

the product, or in the case of education, the service,



associated attitude relationship of influence. As early as 1959,
John Holland began to study college selectivity and for the first time
to document the presence of parent preference in a student’s college

Early sociological research has concentrated on parentalchoice.
encouragement for college aspirations for the son or daughter, while

other studies have discussed sociological and psychological factors

contributing to a student’s desire to attend a specific college. The

importance of the parents in the college selection process was revealed

"The findings havein a major study sponsored by the College Board.

several important implications for guidance counselors and admission

for they suggest universal patterns of parental attitudesofficers,
(Davis, 1977, p. 25)

Recent work by Lay, Maguire & Litten (1981) has shown a definite

relationship of parent preference to student matriculation. In

analyzing the pool of students applying to Boston College it was found

that:

However, lacking in the research has been detailed analysis of how

the parents, who significantly influence the student’s selection of a

That is, how do parents ofcollege, are themselves influenced.

college form initial knowledge, perceptions,potential matriculants to a

Parents’ preference is the predictor that first segments 
this pool, emphasizing the pivotal importance the family 
plays in college choice. If parents are perceived to be 
neutral (3) or negative (1, 2), the percent who matricu­
lates is only 34%. Yet at the other extreme, if parents 
are perceived to rate Boston College as excellent (5), 
the matriculation percentage is almost 80% I It cannot 
be stressed too much the importance of involving parents 
in as many ways as possible, if the efforts of admissions 
are to be effective, (p. 9)

and the effects of those attitudes on students.”
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and ultimately their attitudes toward that college or university
3 Def initions).(For clarity of definitions see Chapter

The primary scope of the study dealt with the perception of a
The basic premise was built on the parent’s formationuniversity.

of perceptions toward and preference of an institution of higher

daughter for possible first-timeeducation selected by
matriculation.

Statement of the Problem

Since recent research indicates that parents influence the college

question:

follows:

Significance of the Study
For the past two decades many approaches have been used in analy­

zing the reasons adolescents choose to attend colleges as well as to

select a specific college. The research work has been in various

of concentration, such as social and psychological influences,areas
college environment considerations, personal development, and most

This study has applied manyrecently, consumer marketing theories.

past research findings as well as recent theories to the college

THERE EXISTS NO DIFFERENCE BETWEEN PARENT(S) OF IN-STATE 
STUDENTS AND PARENT(S) OF OUT-OF-STATE STUDENTS IN THEIR 
FORMATION OF PERCEPTIONS AND PREFERENCES FOR WEST 
VIRGINIA UNIVERSITY.

a son or

The study’s null hypothesis was as

selection of their children, the study sought to answer the following

On what basis or sources of influence do parents form 
their perceptions and preferences for a selected com­
prehensive state land grant university?
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It has provided updated research onselection process environment.

Beyond this general purpose the study was undertaken for several

significant purposes:
Recent literature has shown relationship between parent1.

specific college.
In the current research, detail analysis of how the
parents are themselves influenced has not been studied.

That is, how do parents of potential matriculates to a

college form their initial perceptions and ultimately

Therefore, thetheir preference toward that college.

results of this study lend significant knowledge in

this area of the college selection process;

The study advanced knowledge to better understanding2.

the characteristics of potential students and their

parents;
large comprehensive state land3.

This represented a departure fromgrant university.
most recent studies which primarily have dealt with

4. non-resident status

provided an additional aspect of parental influence;

The study incorporated the telephone survey method for5.
To date, this approach has hadcollection of data.

limited use in social science research.

The study focused on a

an important aspect of academic administration.

influence and student matriculation to a

smaller, liberal arts colleges;
The study’s focus on resident vs.
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Chapter 2

REVIEW OF LITERATURE

The research study was developed from previous research studies,

dissertations, and on-going research at many institutions of higher

education.

material germane to the topic of the college selection process.

Research of parent influence in the college selection process started

with review of related literature published in the past two decades.

Included in the literature research process were personal interviews

with professionals in the admissions and recruiting fields. To assist

schematic

overview and a chronological capsule of the literature to date

related to college selection process.

A Schematic Overview
An overview of the literature suggests four different approaches

to research related to the selection of
A schematic overview of related literature,school senior. as

developed by the author, is shown in Illustration-1. The diagram

of concentration on research studies and

By definition somefindings akin to the college decision process.
the scheme provide a

visual guide for the reader’s comprehension of the pertinent literature.

On the upper half of Illustration-1 the psychological based

approaches of Social/Psycholog ical Influences and Personal Develop­

ment are presented.

the reader, the first sections of this chapter provide a

depicts four major areas

a specific college by a high

However, the study’s foundation is the reference

overlapping occurs; however, the components of
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Personal Development based literature suggests that a seventeen­

requiring the making of his or her own decisions on future direction.

From these observations then one draws the conclusion that the deci­

sion to go to college and more specifically which college to attend

is rooted in the personality and make-up of the individual choosing

the college. This is the least researched area and is not a primary

force in the decision process as studied in this work.

undoubtedly represents a value of

the selection process.

Social/Psychological Influence constitutes the most significant

Thisarea,

contributes the greatest number of research studies and litera-area

ture citings related to the social and psychological factors influen­

cing the student's decision not only to attend college and where, but

Specific research studies in thisalso later career decisions.

category attempt to determine the factors most likely to influence

Typical factors includedthe adolescent decision to attend college.

peers, parents and other relatives, high school counselors, college

admission officers, and similar groups.

Areas related to environmental concerns in the college selection

process are shown on the lower half of Illustration-1. is theFirst,

This block represents research studies and literatureCollege Culture.

related to the physical environment of the college. Proponents of this

area suggest that a student selects a college on the merit of the

college's physical layout and location. Examples would be the student

as well as most thoroughly researched in the literature.

or eighteen-year-old has reached a stage in the personal development

some (but unknown) influence in

However, it
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who selects the University of Miami in Florida for the sun and sea,

the student who selects the University of Colorado for theor
mountains and snow skiing.

The college culture could also be applied to the academic status

of the college. For instance,

and certain positive images of that college are usually envisioned.

When Holland (1959) asked parents,

rated best by a margin of ten percentage points over the second choice

and scored nearly one-fifth of the first choice responses.

A major scientific approach to the study of the campus environ­
ment was stated in 1957 by Stern (1970) at Syracuse University with

the College Characteristic Index (CCI). The CCI was developed to

identify the educational and psychological environment of a college.

Since Stern’s initial work other studies have used the CCI to test its
Thus, research that involvedvalidity (Standing and Parker, 1964).

how an institution organized and presented its mission fell in this

area of concentration.

the schematic (Illustration-1) and is the area of research concentra-
Research studies andtion most frequently cited in recent years.

literature in this category represent the converting of industry

marketing theories into a basis for studying the college choice process.

Here such concepts
image, etc., have been and are being explored.differentiation, In

college in the United States?”, Harvard was

The Consumer Marketing Theories represents the fourth block on

one need only mention Harvard University

as market position, market segmentation, product

’’What college or university do you

consider as the ’Best’

addition, fundamentals of the decision making processes in consumer
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buying as related to the purchase of educational services are being
used to analyze the specific college choice decision.

The bibliography of a recently completed dissertation entitled,

The Role of Family Decision Making in College Choice listed references

primarily from the marketing research and consumer behavior subject

topic of college choice, such as Kotler (1975), Murphy (1981), and

Vaughn, Pitlik, and Hasotia (1978) often have academic backgrounds

in business, especially marketing, rather than education.

zX Chronological Overview
In a chronological overview, John Holland (1958)

to widely publish research in relationship to the specific college

Holland’s research was based on responses fromselection process.
His 1959 companion articleNational Merit Scholarship recipients.

first attempt to relate parental attitudes about colleges based

on this data.
In 1962, William D. Kerr analyzed student perceptions of the

college selection process and reported that 67.3% of the time parents
Kerr also foundspecific college.helped in the decision to attend a

that 77% of the students selected a specific college during their

senior year in high school with 41% of these seniors doing
From 1958 to 1962 Stern

and Pace worked with the College Characteristic Index (Pace and
This index was an early scientific

In 1962 Sanford’sattempt to analyze a college’s environment.

so as late

was a

was the first

In addition, authors of articles on the

as the second semester of their senior year.

areas (Hendricks, 1981).

Stern, 1958; Pace, 1962).
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A chapter by Douvan and KayeThe American College was published.

discussed motivational factors and college entrance. Their essay

school either explicitly or more subtlydirecting the choice of a

through the values and attitudes they build into the child and by

setting certain limits - financial, geographic, religious, and

others on the selection” (pp. 221-222).

In 1965, Richards and Holland using American College Testing

(ACT) data attempted the first factoring of attributes on major

Intellectualinfluences related to college choice. They found four:

Emphasis, Practicality, Advice of Others, and Social Emphasis. In
Since

then numerous studies have been based on these attributes.

In 1975, Philip Kotler completed the first edition of Marketing

Since that time this book has beenfor Non-Profit Organizations.

quoted and used often as

In 1978, Sternburg and Davis in an article,to college choice.

statistical approach to analyzing competition among schools, and in

1979, Randall Chapman developed a sophisticated pricing policy related

Also in the late seventies, Littento the college choice process.

along with Sullivan presented a number of papers and articles based

This study represented large dimensionon the Carleton College study.

research in six metropolitan areas by surveying high ability students

This research effortin conjunction with their college choice.

extensively addressed factors which related to the college selection

a basis for the consumer/marketing approach

noted ”in most middle class homes, parents play a major role in

Student Perceptions of Yale and Its Competitors, focused on a

1970, Stordahl used the same four factors in his research-
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process

It also represented major support by an external organization (The

College Board) for this type research. Many aspects of marketing
incorporated into this study.were

In 1980 at Boston College Robert Lay and John Maguire in their

article, Identifying the Competition in Higher Education - Two
Approaches delved deeper into the consumer marketing theories to

research the college choice process. Then in 1981 Patrick Murphy

also associated marketing concepts and consumer behavior attributes

to the college selection process with a research study involving
According toparents and students in the Milwaukee, Wisconsin area.

Murphy his study represented an initial attempt to apply the

theoretical concept of buying roles in a non-profit context. Most

recently Hendrick’s dissertation, The Role of Family Decision Making

in College Choice concentrated on analysis of both the parental

specific schools (1981).
Finally, Litten is currently completing the manuscript for a

book tentatively to be titled Understanding Academic Markets. This

book will primarily focus on all aspects of the college choice pro­

including parents and students.cess

Primary Literature on College Selection Process

Studies on the choice of a specific college within the selection

rooted in the fundamental research initiated in the lateprocess are
These studies concentrated on the relationship of thefifties.

as experienced by parents of high school juniors and seniors.

influence, as well as the student’s decision process for selecting
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aspirations of adolescents with regard to additional education or
A 1957 study in Wisconsin had as itsimmediate job fulfillment.

principal purpose the examination of the relationship between social

This study concluded that becauseeconomic status and college plans.

social-psychological variable, it is

presumably subject to modification by means of programs of counseling
parents and the children (Sewell & Shan, 1968,

p. 571). Another typical example was study conducted in Pennsylvaniaa

in 1963 which concerned parental encouragement and family size.

’’Parents who are better educated, who hold more prestigeful occupations,
(i,e., those who are in the middle and upper social strata),generally

display more positive values toward education, achievement, and social

mobility, and usually set higher career goals for their children”

(Rehberg & Westby, 1966, p. 371). An extension of determining how

educational aspirations are developed was

to determine if the neighborhood in which the student resided had

important influence on his educational plans or if the high school

environment (i.e. social economic status of school) had a major impact

(Sewell and Armer, 1966).

Evaluating college plans was also studied by Kandel and Lesser

in the late sixties (1969). They attempted to investigate the rela­

tive influences of parents and peers under differing social and

Their conclusions revealed that parents influencecultural conditions.
adolescent’s educational plans more than peers.

’’The self-expectations which adolescent’s had for themselves as adults

a research study undertaken

directed at parents or

parental encouragement is a

This was specifically

true even when comparing a ”best-frlend” to the adolescent’s mother.
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(Kandel and Lesser, 1969, p. 222). Other

related studies have dealt with the relationship of the specific
high school the student had attended in relationship to attending

college and more precisely where to go to college (Nelson, 1972;

Alexander and Eckland ,1977). These studies point to the presence of

the parent in college plans.
Two books have been published that specifically address the

parental involvement and keen desire to be a part of the college
Distribution and Differentiation ofselection process. In his book,

’’Although 48 percent of these seniors did not

go to any form of post-secondary school, 80 percent or more of them

college” (1973, p. 31).

Trent’s and Medsker’s book Beyond High School,

study of 10,000 high school graduates, notes:

As parental encouragement and involvement in college plans became common
knowledge, researchers and administrators in higher education began

looking specifically to the subject of parent preference.

Parent Preference

i

a psychological

The differences in amount of parental encouragement 
given to attend college lead to the expectation that 
the college attendees would also report discussing 
college more often with their parents. This hypo­
thesis was supported by the data. Among the men 71 
percent of the persisters had discussed college 
’quite a lot’ with their parents by the time they 
were graduating seniors in high school, compared with 
61 percent of the college withdraws and 28 percent of 
the non-attenders (1968, p. 224).

reported that their parents expected them to go to some form of

current expectations”

Youth, Tillery wrote,

were very close to the adolescent’s perceptions of their parents
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In reviewing a recent College Board survey hepar ent influenc e.
wrote ’’The findings have several important implications for guidance
counselors and admissions officers, for they suggest universal

patterns of parental attitudes and the effects of those attitudes on

25).
both districts were equally likely to indicate that they would follow

Seven out of every 10 students whosetheir parents preferences.

parents wanted them to attend

institution indicated they plan to do so” (1977, p. 26). Davis also

"Admissionsthe challenge for future research when he concluded,set
officers who have knowledge of the parental preferences of their

potential student should be better able to predict which ones will

Since only 18 percent of the students whoseenroll in their colleges.
parents had institutional preferences plan to attend some other type

of institution, there is a high probability that students will follow

This is especially true for students who plan tothose preferences.

(1977, p. 28).
In the mid-seventies Sullivan at Carleton College found in a two

year study of the final decision of students admitted to Carleton that

crucial role in whether a potential enrollee

"When Carleton was the firstactually chose to attend Carleton.

choice of a student,
percentage of students who actually enrolled decreased from 96

If students had been admitted to Carleton,percent to 67 percent.
but not to the school which was their first choice, the percentage

parents constituted a

a particular type of post-secondary

Jerry S. Davis’s article, The Hidden Resource, focused on the

Davis went on to report, "The students in

attend four-year colleges"

if the parent’s reaction was negative, the

students" (1977, p.
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who enrolled decreased from 69 percent to 38 percent when the parents

reaction was negative" (1976, p. 61).

An extensive research effort was initiated in 1978 by Litten and

This market research of six metropolitan markets (SanMorris.

Francisco/Oakland, Dallas/Ft. Worth, Denver/Boulder, Minneapolis/

St. Paul, Chicago, and Washington, DC) was

of the College Board and Carleton College.

This research study represents the most comprehensive dealing

with both students and parents in the college decision making process.

While the study was limited to high ability students in the six markets

with an interest in specific colleges, the published findings con­

tinued to support the parent influence in choosing colleges (Litten &

This research design included

the separate researching of the mother and the father to determine

One particularparental differences in the college selection process.

study interpretation revealed that parents are highly consistent

concerning that which they considered important about the college their

children might attend.

the sex of the student (Litten,

The parents’ need and source of information about a specific

The following findings show a variety ofcollege was also explored.

■

A clear first choice source for financial information 
is the college admissions officer, followed distantly 
by college publications. Interest in the fields of 
study offered by the college is most likely to be

a college:

a cooperative undertaking

sources and the degree of involvement the parents reach in building

their own perceptions of

This is irrespective of the parents1 sex or

Jahoda & Morris, 1980; Litten, 1980 a).

Brodigan, 1981; Litten, Sullivan, Brodigan & Morris, 1980; Litten,

et. al., 1980 b, p. 4).



A 1977 Pennsylvania State University institutional research report

found the parental influence to be present for students interested in

’’The ratings by traditional studentsthat large land-grant college.

show that parents exert the most positive influence on students with

only 15 percent of the respondents indicating parents had little or

(Holinger, 1980, p. 51).

Staff at Boston College for the past several years have been

conducting extensive follow-up studies

In a recent study based on this datamatriculate to Boston College.

the following was reported;

HendricksTs dissertation work completed in 1981 at the University

of Minnesota summarized and substantiated the parental influence factor.

■

on students who do and do not

satisfied by college publications, with an admissions 
officer the first choice of a smaller segment of 
parents. College faculty are most likely to be con­
sidered the best source of information on academic 
standards and the quality of the school’s offerings, 
followed closely by high school counselors. R.epura­
tional information is likely to be preferred from non- 
collegiate sources. Alumni are the most frequent first 
choice source of information about the teaching reputa­
tion or ability of the faculty; high school counselors are 
the most frequently identified top choice for information 
on a college’s general academic reputation. Career informa­
tion is most often preferred from alumni, or from admissions 
officers. Current students are overwhelmingly the favored 
source of information about an institution’s social 
atmosphere...Noteworthy is the emergence of "parents of 
current students” as an important second-choice source of 
information in a number of areas (pp. 4-5).

Parents’ preference is the predictor that first segments 
this pool, emphasizing the pivotal importance the family 
plays in college choice. If parents are perceived to be 
neutral (3) or negative (1, 2) the percent who matricu­
lates is only 34%. Yet at the other extreme, if parents 
are perceived to rate Boston College as excellent (5), the 
matriculation percentage is almost 80%. It cannot be 
stressed too much the importance involving parents in as 
many ways as possible, if the efforts of admissions are 
to be effective. (Lay, Maguire & Litten, 1981, p. 9)

no influence in their college decision”
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’’Parents as
Dividing the decision process intostages of the college decision.

stages parents themselves indicate a larger percentage of influence

the relative distribution across the decisionhowever,at all stages;
stages was very similar to the students distribution" (1981, p. 92).
Her findings support Sullivan1s and also Litten’s conclusion that

parents have an important impact on the college decision.
How then does the parent influence factor enter into the college

In a recent article, David W. Chapman, when developingchoice process?
incorporated the parents’ influencea model of student college choice,

He concurs with other researchers that,factor into his work.
after controlling for differences due to social-economic status,

parents appear to exercise the greatest influence on the student’s

students with more extensive educationfuture plans. Within that,

goals are more concerned about working out with their parents which

(1981, p. 495).college to attend
At the other extreme the parents may play a restriction role in

Murphy found in his study of highthe college selection process.

process parents may force students to reject all schools that parents

don’t like.
The marketing effort of the college thenschools that parents accept.

(1981, 148) .P-
That parents differ from their children in evaluating a specific

’’Parents andcollege has also been addressed in the literature.

students attach somewhat different importance to factors relevant to

needs to take this course of events into consideration"

’’Even

a whole were perceived to exert some influence at all

school students in the Milwaukee area that, ’’Early in the decision

Therefore, the students are trained in deciding among the
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the college choice decision. Financial, geographical, and academic

students attached greater importance to social and culture and to
was evidenced in a University of Indiana

study (Bowers and Pugh, 1973, p. 233).
Litten summarized it this way,

parents to be interested in the ’consumption’ aspects of higher

education and parents exhibit a greater incidence of interest in the
’investment’ aspects” (Litten and Brodigan, 1981,

Ihlandeldt’s (1980) recent book, Achieving Optimal Enrollments

and Tuition Revenues, supports the importance of understanding the

For example, heparental influence in the college selection process.
iiclaims that. if price is a factor in attending a given college

parents do play a more significant role, and if they are not supportive
their child is notof a particular college or type of institution,

likely to apply” (p. 143). The book also sets the stage for a college

to approach the parents in a manner different than with students.

Ihlandeldt suggests it would be wrong for a college to assume that

parents become informed and reassured through information sent to
in a proposed marketing plan out-In fact,their son or daughter.

lining in numeric fashion items to consider, #10 relates,

institutions that enroll dependent students, an ancillary communica­
tion plan directed toward the interests of parents should be imple-

( p.67).
Ihlandeldt also voices concern for the human aspect of reaching

prospective student’s parents:

factors were more important to parents than to students, while

informal advice factors”

"In

’’Students are more likely than

mented”

p. 22).
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Parent preference as related to their image of a particular college

is another integral part of the college selection process addressed

For example, research from Stony Brook revealedin the literature.
crucial variable in the causal chaininstitutional image to be a

’’Theinfluencing the distribution of enrollments in colleges.

research done so far strongly suggests that images and perceptions

salient in determining who enrolls in a college and who

(Grunde, 1976, p. 24).
applied to applicants was expanded in analysis of

research from Boston College in the following manner.

applicant moves toward making a choice and more careful appraisal

proceeds, images are modified as In

images are broken down to those attributes whichmaking

distinguish among schools and which

(Maguire & Lay, 1981, p. 123).by applicants I!

of image and perception by the applicant and the parent who ultimately

do influence the student is of vital

I

staff, 
credibility (p. 130).

are more

a decision,

This thought as
’’When the

concern for each institution of

more information is sought out.

doesn't”

are thought to be most important

Alumni and representatives of units within the university 
such as Presidents and Deans of schools, can have a direct 
impact on parents of candidates. Alumni and Deans are 
often more effective in communicating with parents than 
with candidates. Contact between an alumnus and a parent 
often means a talk between members of the same age group 
who live in the same community. A sense of local identity 
is created for the institution, and the parents feel more 
secure in guiding their children toward that college. 
Academic Deans have a different image: They are perceived 
as authority figures who have instant credibility because 
of title and responsibility. Their message is frequently 
taken at face value by the parents of candidates. Because 
they are not perceived to be salespersons for the institu­
tion in the same sense as are members of the admissions 

their opinions and philosophies tend to have more

Thus, the importance
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The literature specifically notes the everhigher education.
increasing need to explore the intricate relationship of image and

parent preference.

Summary

In the past two decades, researchers involved with education have
been interested in various aspects of the adolescence’s transition

from high school to college.
to

detail focus of what constitutes the student’s

selection of a specific college.
As shown in Illustration-1, A Schematic Overview of Literature

the research efforts have focused onRelated to College Choice,
The Social/Psychologicalboth human and environmental frameworks.

Influences and Personal Development blocks comprise the basic
These researchindividual aspects of the college selection process.

and literature references are concerned with the individual’s

development as related to the decision to go to college and which

Parents, brothers and sisters, peers and highcollege to select.
school personnel have influenced this process in many different ways.

The environmental areas incorporate more physical aspects of the

Literature and research in thecollege in the selection process.
College Culture and Consumer Marketing Theories blocks center on

The most prevalent workspecific college offers a student.
has been related to adapting many marketing concepts

from business (i.e.,

research,

I

The range of studies has gone from a

college to a

what a

general interpretation of what motivates a student to go on

consumer research, buying behavior, image
in recent years

etc.) to the college selection process.



23

Throughout these research efforts parents and their influence

have often been part of the study criterion. As early as 1959

Holland began to analyze parental attitudes about colleges. The

literature cited since then has shown a definite relationship

between parental influence and the selection of

by a majority of students.

preference for a particular college linked to the son’s or daughter’s

matriculation to that school has been substantiated. Finally,

attempts in recent years to identify methodology and to develop

understanding on how an educational institution approached the

consuming public have surfaced. These have included the need to

address the special consideration of parents.

literature to date has not specifically addressed in detail how

parents develop their perceptions about a college and thus their

preference for that institution.

a specific college

Further, the concept of parent

However, the
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Chapter 3

RESEARCH STUDY DESIGN

(1)Methological considerations in this chapter include:

description of the study population and sampling techniques, (2)

survey instrument design and development, (3) survey implementation

(4) collection of data, and (5) the data analysisand administration,

Also included are the research study’s significant limitationsplan.

and definitions.

The Study Population

class at West Virginia University (WVU) in Morgantown, West Virginia.

By definition this represented the most recent graduating senior class

The parent(s) constituted the actual study popula-from high school.

tion used.

The source of the six, distinct population segments under investi­

gation are depicted in Illustration-2 The Research Study Matrix. The

common factor in all six segments is that each student must have had

ACT test score information sent to West Virginia University. Each was

then classified in one of three possible conditions: Did Not Apply,

Admitted but Did Not Attend, or Matriculated. The three groupings

were subdivided between residents and non-residents of West Virginia.

Computer files available at the WVU Office of Admissions and

Records were used to determine from which condition classification

records provided the link to the parent name and home address informa­

tion, however the individual student admission and related computer

The research study was based on the Fall, 1981 first-time freshmen
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The ACT data file was used as submittedthe parent was to be placed.

to the Office of Admissions and Records by the American College Test­

ing Corporation, Iowa City, Iowa.

for the 1981-82 admissions class,

the following three distinct but related conditions were defined for

the study population as shown in Illustration-2:

Students in this segment had participated in theCondition-1:

American College Testing (ACT) program. During the testing session

each student was given the opportunity to have test score results

other information sent without cost to three schools and,

for an additional fee to two additional institutions.

Therefore,WVU does not admit new students solely on ACT scores.

the part of the student to follow through with a formal

admission application most likely indicated the student had little

Thus, Condition-1 representsinterest in WVU as

An exception to thisthe least interaction with WVU by the student.

possibility is a student who applied but did not qualify for admission

did not properly complete the admission application

Students who attempted to enroll but were not admittedprocess.

(i.e., rejected) were deleted from the study.

In addition to sending the ACT score information,Condition-2:

students who made formal application to WVU constituted a second

Any student who applied toseparate segment of the study matrix.

WVU and met admission standards was accepted and an associated

computer-based student record constructed. To be included in Condition-2

the student had to have been admitted by WVU, but then failed to

failure on

as well as

a college choice.

Using the above two sources

(rejected) or
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This segment represented the student who had ACTCondition-3:
Most

importantly students in Condition-3 had physically matriculated to

first-time freshman for Fall term, 1981 (August 24, 1981).

In summary, all students in the study matrix must first have had

of the three possible conditions:

Next each student was classified

to home state of residency and divided into residents and non-as

residents.

the home state code as reported by the student and included as part

For Condition-2 and Condition-3 theof the ACT tape information.
that as determined by WVU for tuition and feeresidency status was

assessment purposes found on WVU’s freshmen admission computer tape.

The Random Selection Process
Three separate computer based data files maintained at the Office

of Admissions and Records were used to generate a random sample from

the study’s general population.

ACT Data Tape

Not less than four times a year the American College Testing
Office of Admissions

computer tape containing the results of the most

Act records for only those studentsrecent National ACT test.

i

headquarters in Iowa sends directly to WVU’s

For Condition-1 the residency classification was determined by

WVU as a

and Records a

score information sent to WVU, applied and was admitted to WVU.

matriculate to WVU for the Fall, 1981 term.

Did Not Attend, or (3) Matriculated.

ACT score information sent to WVU, then each was classified into one
(1) Did Not Apply, (2) Admitted but
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requesting information be forwarded to WVU are found on this tape.

Data on this tape permitted selection of seniors in high school

during 1981. Additional file data related to the research study

included: parent address informa­

tion and a student indentification number. This unique number,

usually the student’s social security number, facilitated computer

file matching with WVU’s freshman admissions and student registration

f iles.

Freshmen Admission File

WVU’s Office of Admissions and Records maintains an admission

computer file containing incoming freshmen for the Fall term, 1981.

Data elements associated with this file and germane to the study

residency classification, parent’s home address informa-included :

(i.e., student’s Socialtion and student identification number.

Security number). Only records for those students officially

accepted to WVU are on this admission file.

Student Registration Data Base

separate from the freshmen admission file,A new student record,

is constructed on a computer-based student registration data file

Students who advance register butwhen each student is registered.

do not physically matriculate to WVU are removed from this file.

This file provided the information that determined students in

Condition-3. Data contained on this file are similar to the ACT

tape and freshmen admission information used in this study.

the key to

determine which study condition to place each student. If a student

Matching of the student’s identification number was

parent name, parent home state,
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reported an improper identification number or changed his or her

identification number somewhere in the process, the possibility

However, during the study'sexisted for improper classification.

proper study condition placement.
The sequential procedure to select the study population and to

develop a random sample follows:
a □

b.

c.

Each subgroup of the study population was randomly selected as

follows:

a.

b.

The appropriate sample size was determined,c.
d.

This selection process resulted in a temporary computer file con­

taining the parent study population. Presented within parentheses in

Match the Fall, 1981 student registration data 
base file against the results (b) above to 
determine which students matriculated to WVU.

Each file was sorted and listed in ascending order 
by the generated random number associated to each 
record,

The parent selected for interviewing was in order 
of those listed (b) above and based on the total 
number determined for sample size from (c) above.

Match the Fall, 1981 freshman admission/history 
computer file against the student population 
generated (a) above to separate those admitted;

Combine and extract from the 1980-81 ACT score 
and information tapes an initial study popula­
tion that met the criteria of the study;

Illustration-2 is the total number of parent names available for

Each record in the segment was assigned a random 
number using the Statistical Analysis System (SAS) 
uniform random number process. (SAS User’s Guide, 
1979, p. 443),

was as

data collection, information was acquired to attest the student’s
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random selection.

a study population file was constructed. Each record on this file

was assigned a random number by computer processing and an appropriate
sample size of parents from each cell was drawn which included home

address and associated information.

Sample Population Size
Based on a general population size of 6285, a proportional

sample was used which provided for

,07 (seven percent). To reach this goal

However, during the final planning sessioninterviews was required.
for the study a decision was reached to conduct at least 200 telephone

interviews to provide for adquate sampling.

The Study Instrument

The survey instrument chosen for development was a result of the

the study population, information desiredfollowing considerations:

for data analysis, and the data collection techniques employed. Since

the parents of a student were the study population, questions were

The proper approach to surveying ofdrafted with the parent in mind.

selected parents also

literature background.

The process to determine final information to collect for data

large inventory of potential items of interest.

reported in the literature.

an approximate standard error of

analysis began with a

came from related research questionnaires and

This list was prepared in part from the previous research efforts

a total of 197 telephone

In summary, once the proper computer data files were accessed,

This ’grocery list’ was augmented with



questions generated from informal conversations and interviews with

parents during the previous summer new student orientation programs
for freshmen. Personal sessions with professionals in the field of
college admissions research also generated questions. Re-arrangement
and elimination of items on the large list were made several times

prior to the first pre-testing.

the formation of the final survey instrument was directlyPart of

related to the decision to use the telephone personal interview method

to collect data. A study of telephone interview methodology lead to

the development of a structured interview guide approach rather than

A single structured interview guide wasa simple questionnaire.

originally developed for use with the entire study population. However,

during pre-testing it was discovered that the nature of the specific

college selection process was not conducive to a single-survey approach.

Instead, after review of the pre-testing results, four different survey

These different versionsversions were required.instrument guide

addressed four general categories of the study population:

1.

2.

3. or

Parent(s) who made no investigation,4.

The complete structured interview guide including examples of each

While certain basic informationversion can be found in Appendix A.

Parent(s) who investigated more than one college 
including WVU,
Parent(s) who did not investigate any college, 
and their child did not enroll in college 
during the study term.

Parent(s) who were already familiar with and 
only investigated West Virginia University,

was common to all versions, each had specific questions related to the
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A capsule summary of the four versions follows:version type.
Version A - This was the most comprehensive version. It was

designed to be administered to parents who had investigated more

Before administering Versionthan one college which included WVU.

determine the number of colleges and the degree of investigation

of WVU.
Version B - This version was used for the small percentage of

To qualifyor daughters did not go to college.

this version the parent(s) must have not investigated anyfor

colleges during 1980-81.
Version C - This version was designed for the parents who only

investigated or had been familiar with West Virginia University.

Version C was administered to parents who indicated at the beginning

of the interview that WVU was the only college considered throughout

the college selection process and that the son or daughter had always

planned to attend only WVU.

Version D - This version represented the opposite of Version C.

Version D was administered to those parents who did not consider or

Although the son or daughter indicated an interestinvestigate WVU.

in WVU by submitted ACT scores or admission application the parents

In most cases these parents didhad little or

not seek information during the college selection process.

Which Structured Interview Guide version to use was determined

in the first few minutes of each telephone interview. Initial

no knowledge of WVU.

parents who sons

questions sought answers that would assign the respondent in one of

A, questions were asked at the beginning of the interview to
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the four versions. Although several parents were difficult to classify,
in the majority of instances it was obvious which guide was appropriate.

Appendix C contains tables reflecting the final distribution of the
versions as related to the study population.

Face Validity of Instrument

Face validity of the structured interview guide was obtained from

four expert sources. Two were members of the faculty at West Virginia

University. These were Dr. Harvey Wolf. Professor of Public Administra­

tion and Dr. Phillip Comer, Associate Director, Student Counseling

Student Affairs. Dr. Wolf is well-versed in social researchService

and survey design. Dr.

counseling, is a professor in psychology and has been involved for

many years in the WVU Freshmen Orientation program held for parents

each summer.
The other two members were Mr. John Thralls, Director of Student

Services, West Virginia Board of Regents and Mr. Robert Lay, Program

Director of Enrollment Management Research, Boston College, Chestnut

Mr. Thralls has been involved in higher educa­

tion at the state level for several years. Mr. Lay has extensive

experience in researching the college selection process.

Each panel member reviewed and discussed with the author several

different drafts of the structured interview guide before offering

Letters of face validity are found in Appendix B.face validity.

The author continued to refine the Structured Interview Guide as a

result of the suggestions and comments of the panel. This process

Comer, in addition to his work in student

Hill, lassachusetts.
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combined with field testing of the guide resulted in the final

versions of the guide as found in Appendix A.

Survey Implementation/Advance Mailing
The process of implementing and administering of the survey

(1) advance notification, (2) pre-testing, (3)instrument included:
development of interviewers material and (4) survey control. Once

all the preparation was completed, several volunteers were selected

and trained to assist in conducting the research.

Dillman reported the evidence clearly implies that an advance

letter will improve response to telephone interviews (1978). An

To compensate for potential non-response atbe interviewed.
interview time the mailing included letters to parents representing

approximately one-hundred and ten percent of the number required for

the research.

Illustration-3 shows an exampleTwo different letters were used.

of the cover letter sent to each parent to be interviewed. This

administration and is Chairman of the author’s doctoral committee.

To lend authenticity to the research study the Assistant Vice-president’s
Each cover letter wasoffice letterhead and envelopes were used.

addressed individually to the parents in the random sample population.

Illustration-4 shows an example of the letter drafted by the author

Two versions of this letter were designed to differ-for the mailing.
entiate between parents of students currently enrolled at WVU and those

The only change in the second letterof students not enrolled at WVU.

letter was signed by Dr. Edwin R. Smith who represented both the WVU

advance first-class mailing was made to the parents that were to
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Illustration-3

□

of

5 inceraly

Artifmatrve Action mstnuncr.louai Ooccrrumiv

I

Sample of Advance Mailing Letter 
Signed by WVU Administrater

West '/;r^:r:3 
U.rivers;?-

Edwin R. Smith 
Assistant Vice President

The enclosed letter and request from Carl Eadsell is cer.uine and is 
a legicimace study being conducted at Vest Virginia university.

committee and an official in 
trie administration of Vest Virginia University, 1 encourage you to respond 
cpenly ana sincerely when Carl calls you. The simple telephone interview 
will not be difficult nor will it cost you anything but a few minutes 
your time. You know, of course, chat your participation is entirely 
voluntary. Tou zav respond co all. none, or only a few of the items. 
40 hope however, that you will want co oe involved.

3y doing so you will not only be contributing co the completion of 
Carl's education at WU, but also aiding us in meeting the needs of both 
nresenc and future students.
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Illustration 4

October 22, 1981
Dear Parent:

cn

Your name has been randomly selected from a list of

Sample of Advance Mailing Letter 
Signed by Author

 estimate 
minutes of your time.

I am focusing my dissertation research 
I respectfully request

As a doctoral student at WVU 
parents and their perceptions of colleges, 

your help in completing my work.

Respectfully,

Carl D. Hadsell
West Virginia
University

Your help and that of the others being asked co participate Ln this 
survey about college perceptions is essential to the study's success. 
If you have any questions, please don’t hesitate to ask your interviewer. 
Or, you may contact me by phone at (304) 293-2121 or by mail. Thank-you 
in advance for assisting me in my education.

We are really looking forward co calking with you about your 
choughts on colleges. I chink you’ll find che interview enjoyable and 
certainly not at all difficult. You know, of course, chat you may select 
not co respond co all, none, or only a few of che items.

If by chance we should happen to call at an inconvenient time, 
please tell the interviewer and they will be happy to call back later, 

che conversation will cake approximately fifteen co twenty 
Your answers will be kept confidential and used 

for statistical purposes with no reference to your name.

According to records at West Virginia University, your daughter at 
one time showed an interest in attending West Virginia University by 
either having ACT score information sent to WVU or by completing an 
admission application.

over 7,000 
student’s parent names, as a potential respondent. If you are in the 
final selection, sometime during the next few weeks an interviewer will 
be calling you during the evening hours between 6:30 and 9:30, Monday 
through Thursday. I am writing in advance of che telephone call 
because I chought you would appreciate being advised chat a research 
study is in process, and you may be called. When che interviewer calls, 
she (or he) will ask co interview one parent or boch.
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version was in the beginning paragraph. For those students enrolled

the first paragraph specifically mentioned their enrollment.at WVU,

The author’s letter was styled with

rather than personally addressed as with the cover letter. Bo th

letters were approved by the University’s Human Rights Committee

before being mailed. All letters were sent simultaneously three

weeks prior to the first scheduled telephone interview.

Pre-testing

Two phases of pre-testing were conducted during development of

the final structured interview guide. test the

guide with local ’friends’ with college age children. This process

helped to isolate questions superfluous to the college selection
Also,process and to provide clarity to the other survey items.

additional questions relevant to the research topic were incorporated

in this first phase.

A second phase of pre-testing involved the actual selecting and

interviewing of the first parent(s) named on the random sample list-

This field testing resulted in the redesigning of the surveyings.

guide into the four versions and the fine tuning of the Structured

Interview Guide into final form. While the results of each of these

’pre-tests’ were carefully scruntinized, none of the collectedreal

data was included in the final analysis.

Interviewer’s Kit

Since several persons were involved in the final interview process,

a special interviewer’s kit was designed to facilitate the administra-

1

The first was to

a ’Dear Parent’ salutation
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Cion of the Structured Interview Guide. Included in the kit was a

copy of the author’s dissertation proposal as background information,

letters sent to parents (see Illustration 3 and 4).

As shown in Illustration-5 a matrix was constructed and placed

in the kit to assist interviewers in understanding which version to

Also included were severaluse in any given interview situation.

possible responses to use when a respondent refused to be interviewed.

Illustration-6 is an example of this information provided in the

interviewer’s kit. Each person selected to act as an interviewer

was given a kit to study prior to the training session.

Training Session

To assure full understanding of the proposed interviewing

This individualthe author spent time with each interviewer.process,

background discussion of the research study,

explanation of the sample population source, proper telephone

interview methods, and completion instructions for the structure

To further assure standard collection of data theinterview guide.

author witnessed the first few telephone interviews made by each

interviewer.

Survey Control Form

A survey call record,

First,control form. The document served two distinct purposes.

this form provided

By completing the top portion (seepopulation to be interviewed.

a single record for each parent in the sample

a sample structured interview guide, and copies of the advance

Illustration-7, was designed as a survey

process, included:

Illustration-7) of the control form for each parent beforehand, the
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Illustration-5

STUDENT:

PARENT(S)

Version B Version C 1 Version D

Version B Version D

Version B Version C Version D

Version AVersion B Version A

Version B Version A Version A

I

!

(Use the Version Matrix below to determine which Structured 
Interview Guide to Administer)

INVESTIGATED
MULTIPLE COLLEGES

NOT WVU

INVESTIGATED
MULTIPLE COLLEGES

ONE WVU

DID NOT
INVESTIGATE
COLLEGES

INVESTIGATED
ONE COLLEGE

NOT WVU

INVESTIGATED
ONE COLLEGE

WVU

STRUCTURED INTERVIEW GUIDE 
VERSION SELECTION MATRIX

ENROLLED
WVU

i ENROLLED AT
' ANOTHER COLLEGE
I

Version C I
I

NOT IN COLLEGE
FALL, 1981
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Illustration-6

...and possible responsesREASONS FOR REFUSING

Too Susy

3ad Healch

Noe Interested

Objects co Surveys

Objects co Telephone Surveys

No One Else’s Business 
What I Think

Son or Daughter Did Not 
Apply or Attend

The questions are noc at all difficult. 
They mostly concern how you feel abouc 
colleges, especially West Virginia 
University. Some of the people we have 
already interviewed had the same concern 
you have, but once we got started tney 
didn't have any difficulty answering the 
questions. Maybe I could read just a few 
questions co you and you can see what they 
are Like.

Have you been 
co call 

Would chat be

Possible Responses for Interviews co use 
When Respondent Refuses Interview

It's awfully important chat we get the 
opinions of everyone in che sample other­
wise the results won't be very useful. 
So, I*d really like to talk with you.

I'm sorry co hear chat.
sick Long? I would be happy 
back in a day or two. 
okay?

This should only ca?e a few minutes. 
Sorry co have caught you at a bad time. 
I would be happy to call back. When 
would be a goed time for me to call in 
the next day or two?

Of course we realize this but the purpose 
is to go beyond WVU co calk abouc how 
colleges all together so the fact that 
your son or daughter is not coming to 
WVU is also important co our study.

Feel Inadequate: Don't 
Know Enough To Answer

I can certainly understand, that's why ail 
of our interviews are confidential. Pro­
people’s privacy is one of our major con­
cerns and co do it people’s names are 
separated from che answers jusc as soon 
as the interview is over. .And, all the 
results are released in a way that no 
single individual can ever be identified.

We are doing this survey by telephone, 
because this way is so much faster and it 
costs a lot less.

We think this particular survey is very 
important because the questions are ones 
that college workers want to know answers 
to, so would really like to have your 
opinion too.
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SURVEY CALL RECORD

S/D NAME: NAME: 

PHONE /  STREET: 

2nd No.  CITY:

YEAR SAMPLE CONTROL:
SURVEY GROUP: 

DBSH : SEX: RES: 

DATE
Recall InforaationDATE

ABBREVIATION:

3 rVersion

J

I

NA 3 No Answer
NH 3 Not Home
REF3 Refused
IC 3 Interview Completed
PIC3 Partially Completed 
WN 3 Wrong Number
3S 3 Busy

Results 
Code

(Q-80)
(N-79)

Illustration-7
SURVEY CONTROL FORM

No
No
No
No

_Yes 
Yes 
Yes 
Yes

I 

!

I

Start I

______ I

I

WVU - Hadsell 
Parents/ Perception/ 
Preference Survey

| REMARKS/NOTES:

Original Telephone ■/ Correct 
Letter Recalled
Response Coded
Data Keyed
Total of Calls

I Inter*/. 
l_ j Initials
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author could distribute remaining calls to interviewers.

A second purpose as shown on the lower portion of Illustration-7

for auditing attempted or completed interviews. Each interviewerwas

instructed to complete the form for every call made regardless ofwas

Various codes were used to classify each call result.the outcome.

Finally, on completed calls the interviewer indicated on the Survey

Call Record information related to the call outcome (i.e., advance

Surey Administration

Approximately three weeks after the advance letter mailing the

author and volunteer interviewers began telephoning the sample popu-

Unless rescheduled by the parent, all telephone calls werelation.

restricted to Monday through Thursday evenings from approximately

Each parent was telephoned at least six6:30 p.m. until 9:30 p.m.

times before being eliminated from the study.

Several difficulties associated with incorrect telephone

(1) missing telephoneThese included:numbers were encountered.

numbers, (2) improperly reported telephone numbers by student

(3) telephone number changed since the ACTcoding the ACT test,

(4) unlisted telephone numbers, and

In some cases the researcher determined

through the admission information correct telephone numbers. However,

telephone number could not be obtained the random sample member was

excluded from the research study.

score information was submitted,

a wrong number, no answer or after six recalls, or where a correct

(5) no telephone at home.

letter recalled, total number of calls, etc).



The parent,
determined by a matrix found

sheet (see Appendix A). A parent who had not received the advance

letter was read the statement shown in Illustration-8.
The time length of the interview depended on the interviewer

and which version of the Structure Interview Guide was being used.
In severalRecorded times ranged from five minutes to thirty minutes.

the telephone interview led to side issues that extended thecases

Examples of side issues weretotal time for the interview session.

requests for information about WVU, questions pertaining to the son
The total data collection process

took a total of four weeks to complete.

Collection of the Data
The physical data collection was done with the pre-printed Structured

The interviewers recorded both specific answers andInterview Guide.
Several comment/remarknarrative type responses directly on the guide.

blocks were placed throughout the guide (see Appendix A). In addition,

ample space was provided for questions requiring open-ended answers.

Each completed guide and cover sheet was stapled to the sample con­

trol form (refer to Illustration-7). Once the required number of

interviews was successfully completed, the results were tabulated.

Tabulation of the Results

Interpreting and coding of the data was the first phase of

tabulating the results. For some survey items the coding was simply

on the structured interview guide cover

a transformation of the given response to computer readable form.

father or mother, selected for the interview was

or daughter’s current status, etc.
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Illustration 8

I am assisting with tele-

For the most part

none,

To Be Read to Respondent 
Not Acknowledging Receipt of 
Research Announcement Letter

I am calling to interview you concerning your perceptions and 
preference for colleges in general, and specifically, what feelings 
you may have toward West Virginia University, 
the questions apply to the past year and the college selection 
process of your son or daughter.

Your name has been selected randomly from a list of over 7,000 
parent names of students who had ACT score information sent to West 
Virginia University.

a research study conducted by

My name is (interviewer) and I am calling from West Virginia 
University, in Morgantown, West Virginia, 
phone interviews for a research project.

The interview only takes about fifteen to twenty minutes and 
is not difficult. Your answers will be kept confidential and used 
for statistical purposes without reference to your name. Your son 
or daughter will not know of this interview unless you tell them. 
Your help and that of the others being asked to participate in this 
survey about college perceptions is essential to the study’s process. 
If you have any questions please don’t hesitate to ask.

This interview is part of
Carl Hadsell, a doctoral student at West Virginia University as 
part of his dissertation research. You should know that your 
participation is entirely voluntary. You may respond to all, 
or only a few of the items I will ask you.
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code values. All applicable responses were keyed for later computer

Non-standard responses were either extracted andprocessing.

reported in Appendix D or ignored in the final findings.

Initial computer processing generated simple frequency distribu­

tions on the raw data. This analysis was performed both on the tele­

phone survey and the specific study research data. Based on the first
Thedata processing results, further computer analysis was scheduled.

additional computer tabulating included combining of data and the

The latter enchanced analysiscollapsing of selected survey items.

capabilities by providing larger, more meaningful sample sizes.
the West Virginia

Network for Educational Telecommunication (WVNET) facility using
The Statistical Analysis System (SAS)the Amdahl 470 V/7A processer.

software package was accessed to perform the frequency tabulations,

Chi Square, and associated statistical tests of collected data.

Study Limitations
Study limitations of varying magnitudes surfaced

These limitations serve both to defineprogressed toward completion.
the scope of the study undertaken and to provide limitations to the

The following study limitations are considereduse of the findings.
significant enough to warrant specific attention by the reader:

specific state land grant1.
Althoughuniversity, West Virginia University.

results provide insight into the research subject

The study was limited to a

All computer processing was conducted on

topic, some inferences or conclusions may not be

as the research

With other items, however, answers were interpreted into standard
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substantiated for all institutions of higher

education,
The term ’social desirability1 in marketing refers2.

reaction to goods already

purchased or services consumed. As the term suggests

individual may be more likely to give the mostan
socially acceptable or favorable response in rela-

product consumed (i.e.,

their decision toward that product or service. The

opposite then could be true for those parent(s) in

daughter did not matriculate

to WVU but chose another college or did not attend

any college.

Discussion in the literature focused on the timing of3.
research surveys involving the college selection pro—

When in the process of selecting a college iscess.

it most appropriate to survey a parent
matters relevant to that process is debatable. Some

studies have been conducted well in advance of

matriculation, while others have been undertaken
Forentirely after actual matriculation occurred.

example, in a study of students from six Pittsburgh,

PA high schools the authors conducted in-person inter­

views with selected students every other week from

October to Spring throughout the college selection

(Berl, Lewis & Morrison, 1976).process

tionship to a service or

to the concept of consumer

or student on

the study who’s son or

to ’justify’those that matriculate to WVU), so as



A timing problem relates to the parents. Parents who

alumni of WVU have perceptions that were formedare
years ago, while for non-alumni parents only the

most recent visit to the WVU campus may have meaning.
Finally, since the interviewing took place approxi­

mately two months after the beginning of the Fall, 1981

term some responses may be either favorably or unfavor­

ably biased.
The study’s sample population represented parents of4,

the 1981-82 first-time freshmen student, (i.e., high

school graduating seniors entering college for the

first time). Selecting only this group places a

limitation by lacking trend analysis or longitudinal

data analysis capabilities. A counter argument to this

position is defined in marketing principles since it is

important for institutions to monitor current perceptions
and consumer related behavior as this is the behavior

most likely to dictate current actions.

5. The attempt in this study was to document how parents

form perceptions and which encompassed asking persons

to recall from memory how their thinking process pro­

duced This

difficult task for a researcher. Nisbett and

Wilson (1977) pointed out that,

psychologists... have proposed that we have not direct

access to higher order mental processes such as those

L

may be a

a given pattern of thought and behavior.

’’Several cognitive
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involved in evaluation, judgement, problem solving,

(p. 232). They
further noted that recent research has been pre­
sented that shows there is almost no conscious

of perceptive and memory process (p. 323).awareness

Although these findings are not unanimously supported

they do indicate aby all experts in the field,

limitation to this research study,

A sampling limitation was the elimination of parent(s)6,
from the randomly selected populations whose son or

daughter did not qualify (rejected) for admission to

wvu,
During the pre-testing of the questionnaire it was7.
discovered that some parents actually were not involved

other college constituted the only college considered.
In both cases different forms of the survey instrument

While this phenomenon proved meaningfulwere required.

in the research, it created varying results in the final

number of sample sizes to specific questions,

Telephone surveys have not been widely used to date in8.

Although advantages and dis-educational research.

advantages exist for this method of research, the

effects of this method on findings are not adequately

documented. Although the refusal rate was

the answers obtained, especially by several different

I

and the initiation of behavior”

a low 3.38%,

in the college selection process or that WVU or one
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interviewers, may be biased by many factors solely
associated to personal telephone interview methods.
All names selected for the sample population were9.
derived from ACT score information as submitted to

West Virginia University by the American College
Students not having ACTTesting Corporation.

to WVU or by an computer processing

were excluded from the initial population anderror
Since the ACT score is a requirementthen the study.

this limitation may haveof all new freshmen at WVU,

minimal impact.

Def initions
Most educational terminology is commonly referenced in a similar

While the term college doesmanner by all educators and researchers.
differ from university in a strict definitional sense, for practical

institutions of higher education.

A person who matriculates is one who enrolls as

college or university. However,

lation as used in this study represents a first-time freshmen student

her high school senior year and whowho has just completed his or

would be enrolling in college classes for the first time during Fall,

1981.

The research study separated respondents by the home state or

Theseresidency. One group was classified as in-state residents.

were parents who qualify by West Virginia Board of Regents policy

a student in a

a first-time matriculate or matricu-

scores sent

purposes the author used the term college to refer to all types of
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residents of West Virginia for tuition
parent(s) must have resided for atand fee purposes.

least a year in the State of West Virginia to be in this category.
All parents not living within the State of West Virginia made up the
second group under study. This group is referred to as non-residents

for the study.

1

guidelines to be assessed as
In general, a
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Chapter 4

FINDINGS

Presented first in Chapter 4 are results related to the telephone
statistical profile of theThen starting withinterview process. a

respondents, the remainder of the chapter covers comparisons of resi­

dent parents to non-resident parents based on the survey results.

The comparison findings are presented in a manner related to the
those factorscollege selection process.

A section that reflects generalthat were statistically significant.
findings and the unstructured comments of the respondents is included

at the end of this chapter.

Telephone Interview Analysis
Approximately four weeks were needed to complete the required 200

With the exception of several scheduled calltelephone interviews.

backs during the day, all calls were conducted within the announced
Nine interviewers conducted the surveys. However,time guidelines.

the majority of calls were completed by four of these individuals.

The author conducted approximately 50% of the interviewers. In

general, the total process ran very smoothly for the interviewers
Extensive advancedand without any objections from the interviewees.

planning proved a key in reaching the high level of success in the

A review of the specific telephone results derivedsurvey process.

from the completed Survey Call Records (See Illustration 7, Chapter 3)

substantiated this claim.

Sixty-five percent of the respondents were contacted in one

The analysis focuses on
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telephone call. The mean value for the number of calls required to
reach these respondents was approximately

Table 1 contains the tabulation of total calls required to make

final contact with an interviewee. Of those parents contacted,
90.8% recalled receiving the advance mailing while the remaining 9.2%
could not. Each telephone number dialed was classified into one of

four possible results: (1) wrong number, (2) bad data, (3) refusal.

Wrong numbers consisted of

those telephone numbers that were numerically incorrect or reached

a wrong number, a

corrected telephone number could not be obtained through operator

assistance or through consulting student records at Admissions and

Those completed calls during which the information obtainedRecords.

was unusuable were classified For example, although

a high school senior last

classification.

applied to those parent(s) not granting

Reasons for refusal were varied but mostly personal.an interview.
All calls successfully completed resulted in usable information for

A total of 237 telephone calls were placed duringsurvey analysis.

the interview phase of the research.

The frequency of occurrence for each call classification is

The low refusal rate of eight or 3.38% supportspresented in Table 2.
The low rate can also beadvance mailing procedure.

First, the topic ofattributed to the nature of the research.

one and one-half (1.576).

a wrong residence. To be finally classified as

listed as having taken the ACT test as

the use of an

’’bad data”.

Thus, this occurrence resulted in a "bad data"

year, the student failed to graduate from high school last year.

or (4) interview successfully completed.

As applied, "refusal"



53

TABLE 1

Frequency Percent

65.441421
47 21.662

13 5.993

4.154 9

5 2.305

0.466 1

217Total

1

Number of Calls Needed 
to Reach Interviewee

FREQUENCY OF TOTAL TELEPHONE CALLS REQUIRED 
TO MAKE CONTACT WITH AN INTERVIEWEE
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TABLE 2

PercentFrequency

86.92206Completed
8.4420Wrong Number

3.388Refusal
1.263Bad Data

237Total

Call Result
Classif ication

FREQUENCY TELEPHONE CALL RESULT CLASSIFICATION 
OF SURVEY CALLS ATTEMPTED
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education, and specifically the college selection process, is not a
A second contributingcontroversial nor intimately personal topic.

factor to the highly successful completion rate can be related to
the large percentage of the interviewees having a son or daughter

Since the research wasenrolled at West Virginia University.

respond o

The approximate length for each telephone interview was

informally monitered. In addition, later computer reporting of

telephone charges confirmed time length findings. Time lengths

recorded clustered between 12 and 20 minutes each.

Determination of which parent to interview followed the pre-

However, results indicated that mothers being inter­scribed method.

viewed approximately twice as often as fathers. The actual figures

In many cases the

Another possible reason for

husband to request the wife be interviewed.

As discussed in Chapter 3 the structured interview guide con-

At the beginning of each inter-sisted of four different versions.
the interviewer determined which version to use.view session,

During final interpreting and coding of the raw data, the researcher

classified each completed interview into the specific version applicable

Table 3 identifies the frequency ofto the respondents responses.

structured interview guide versions administered to the study popula-

were mothers 137 or 66.5% and fathers 69 or 33.5%.

a greater number of mothers was attributed to the tendency for the

husband was not home, or as in the case of approximately ten percent

of the calls, one parent was deceased.

originating from the same university, the parents were motivated to
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TABLE 3

PercentFrequency

103Version A 50.00

16Version B 7.77

33 16.02Version C

54 26.21Version D

Total 206

Note.

I

Structured Interview
Guide Version Administered

See Appendix A for examples of Structured Interview Guide 
Versions.

FREQUENCY OF STRUCTURE INTERVIEW GUIDE 
VERSION ADMINISTERED TO STUDY POPULATION
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Other tabulations using the version breakdown are found latertion.

in this chapter and Appendix C.
The telephone interview technique proved a good method for

Using the structured interview guide, theconducting the research.
interviewers gathered the required information plus other items of

By-products of the telephoneinterest related by the respondents.

survey process consisted of requests for additional information
the interviewIn essence,

parents to express both compli­

ments and concerns about WVU.

Description of the Respondents

The sample population originally selected in this research

included parents of children from one of the following three possible

(1) Did Not Apply to WVU, (2) Admitted but Did Notstudy conditions:

The primary research focused onResearch Study Matrix, Chapter 3).
Basedcomparison of these three groups by residency classification.

on completed interviews, Table 4 reports the distribution of the
As shown insample population by the research study matrix types.

Table 4 of 206 interviews completed, 126 or approximately 61% were

residents of West Virginia, while 80 or 30% were non-residents.

interview guide was determined during the beginning of each telephone

Sixty-nine or 33.5% of those interviewed were fathers and 137call.

The distribution of parents responding isor 66.5% were mothers.

I

process provided an outlet for some

about WVU, and how to transfer to WVU.

As stated earlier, the parent which was to respond to the structured

Attend WVU, or (3) Matriculated at WVU (See Illustration-2 The
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The predominancepresented by residency classification in Table 5.

of mothers in the responding count is further highlighted in that

71.5% of residents responding were mothers, but only 58% of non­
No specific explanation wasresidents responding were mothers.

attributed to this outcome.

Of interest, yet not contributing directly to the research,

was the cross tabulation of the sex of the child by the sex of the
This information is presented in Table 6.parent interviewed.

Nearly 56% of the parents responding had
As shown in Table 6, thecompared to the 44% involving daughters.

percentage of males (son) to females (daughter) is relatively equal

An item related to the sex ofacross residency classification.
the child is the total number of children in the family unit.

Table 7 shows the number of children reported in the family across

No significant difference was foundthe residency classification.

in the number of children per family of residents compared to non-

The average family size is within .14 ofresidents in the sample.
The mean number ofbeing equal for residents and non-residents.

children in resident families sampled was 3.24, while for non­

residents it was 3.38.

Respondents average age when compared by residency classifica­

tion was within a year of being the same. Provided in Table 8 is

comparison of the ages of resident and non-resident respondents.a

Differences do appear when comparing the highest education

level completed by the respondents and their spouses. This is

a son selecting a college
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Table 5

Parent Totals
Mother Father

7 7ON N N

Resident 36 28.5790 71.43 126
Non-Resident 47 58.75 33 41.25 80

Totals 69137 206

i

Residency
Classification

RESPONDENT DISTRIBUTION
PARENT INTERVIEWED BY RESIDENCY CLASSIFICATION
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Table 6

Sex of Child Totals
(Daughter)( Son) FemaleMale

%% NNResident
3641.671558.3321Father

43.33 9056.67 3951Mother

1265472Totals

7O% NNon-Resident N

33.33 3366.67 1122Father
4755.322644.6821Mother

8043 37Totals

Residency
Classif ication

RESPONDENT DISTRIBUTION
SEX OF CHILD BY RESIDENCY CLASSIFICATION 

MOTHER OR FATHER RESPONDENT
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especially true when combining the educational levels of both
Two tables are presented to show this relationship.parents.

Table 9 reflects the reported education levels of parents by
residency classification. The differences become evident when
focusing only

parent(s) who have obtained higher levels of education. Approxi­
mately 39% of the resident mothers have a high school education or

more compared to almost 44% for non-resident mothers. Res id ent

fathers with more than a high school education totaled nearly 56%,

while non-resident fathers in the same category comprised nearly

The spread between fathers widened at the "Some Graduate61%.

Reported in thislevels•or

category were 23% of the non-resident fathers, but only 10% of
The highest education level completedthe resident fathers.

information yielded a different viewpoint when similar education

levels were combined within the same family. Education level

completed data grouped into three categories is found in Table 10.

Educational levels of both parents were recorded for 177 respondents.

approximately 32% of all parents responding had high school degrees

or less in some combination.

resident parents compared to only 35% non-resident parents.

The distribution of the respondents by reported occupations

is addressed in Table 11. Occupation information was reported by

the parents and then classified by the researcher into common

However, of this group nearly 65% were

on high school graduation or less compared to those

Work”

When looking at these levels within the same household, 57 or

’’Graduate Degree Educational”
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The large number of reported homemakersclassifications.
correlated to the high percentage of mothers being interviewed.
The higher percentage of non-resident fathers in technical and

professional classifications supported the previously presented
Appendix C containseducational level obtained statistics.

additional tables that show respondent characteristics.

During the interview session each respondent
final enrollment status of the son or daughter as to the college

selection process.

Enrollment Patterns”: (1) Enrolled at West Virginiapossible
University, (2) Enrolled in another State of West Virginia

(3) Enrolled in an Out-of-State college, and (4) Notcollege,
The final enrollment patternsEnrolled or in Technical School.

within residency classification is shown in Table 12. The

distribution reflects 41% of the students at WVU, 28% at other
Eighteen orin-state colleges and 22% at out-of-state colleges.

approximately 9% of those sampled were not enrolled (i.e., working,

art institute, business college, etc.). Table 13 is a cross­

tabulation within the residency classification enrollment pattern

by the study matrix type.

Which structured interview guide version was administered to

the parent provided insight into the parent involvement in the

the degree of serious

consideration afforded West Virginia University as a possible

college selection process, as well as

Answers were classified into one of four

was asked the

military, etc.) for Fall, 1981 or else in a technical school (i.e.,
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Version A respondents or 50% of those interviewedcollege choice.

had investigated more than one college including WVU. Version C
respondents comprised the 16% (33 parents) of the sample that
investigated only WVU.

responded using Version C had not investigated WVU in detail during

the college selection process, since the family always knew from the
start that WVU would be the college choice. Also, many of these
parents had investigated WVU before with another child. Sixteen
parents completed Version B. Since the son or daughter did not

want to attend college, these parents had little interest in the

college selection process.

Version D was designed for those parents who had not investigated

This version became important since it representedor knew about WVU.

those persons who showed initial interest in WVU, but who

Fifty four parentsultimately made no attempt to investigate WVU.

Adding Version B and Version D together resulted in one-third of

the respondents not doing follow up research to give serious
Table 14consideration to WVU as a possible college choice.

This finding suggestspresents this data by resident classification.
’interest’that for all colleges there is a portion of the

that college. The survey

version administered to the parent and the final enrollment pattern

daughter together provided a clue to the amount of

parental influence in the college selection process as related to

population that will not follow up on

of the son or

or 26% of those sampled did not investigate WVU in any detail.

However, in some instances parents who
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Appendix C contains additional tables that exemplify thisWVU.

data.

The profile of the respondents sampled and interviewed appears

indicative of both the general and the sample population.
Attention now turns toward specific comparisons of the residency

classifications as related to common steps taken in the college

selection process.

Development of a College Choice List

Previous literature on the college selection process has

suggested parent involvement throughout all phases of that process.

Based on this observation the study first assessed how a college,

That is, how does the child, parent(s)

which specific college(s) to investigate.
There are literally hundreds of ways in which a college,

intentionally and unintentionally, becomes known to the public.

From historical existence to direct advertising, each institution

An initial assumption researched addressed the differencesarena.

between resident and non-resident parents as to how each first

An important focus washeard of WVU.
had no previous ties to either the State of West Virginia or to

West Virginia University.

While the original research design did not address the

historical behavior of the family, it became apparent from many

on those non-residents who

or both initially determine

of higher education is continually placing its name in the public

such as WVU. is selected to be added to the college choice list.
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daughter for college for many years.

more extensively later, parents did differ in their knowledge about

college and thus in their ability to investigate or influence
effectively the final college choice. The number of parents that
attend

local high school, during their child’s high school years serves
as an example. The research findings related that only 24% of 123

respondents that responded to the question attended such a program.

significant Chi Square value of 4.154

(P< .05) was measured between the resident and non-resident parents.

The percentage calculated revealed

parents indicated they attended these programs. Two other

of

not the parent(s) was a college alumni.

If other children in the family have investigated or more

particular college then the likelihood

of that college making the brother’s or sister’s potential college

Many respondents, especially thosechoice list was higher.

interviewed with Version G, stated that an older child had gone to

Ninety-six parents reported that other children in the familyWVU.

Of these approximately 61.5%had attended or graduated from WVU.

Of this group 30.5% had previously sentwere resident parents.

For non-resident parents thetwo or more children to WVU.

family and whether or

a college choice list included the number of children in the

a greater number of non-resident

importantly have attended a

their son or

a special college information program, usually held at a

interviews that some parents had been "preparing”

common factors apparently contributing to the initial development

However, as will be discussed

Further, on this question a
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percentage with greater than one child already having lead the
way to WVU was nearly 30%.

Although no adequate data on college alumni was effectively
extracted from the final research results, the general notion that

parent(s) tend to want the son/daughter to at least consider their

college alma mater has merit. This idea was substantiated in open

remarks made by a number of the respondents.
Two questions related to the selection of WVU as a possible

college choice were incorporated into the interview session. The

first dealt with who first mentioned WVU as a potential choice.
parent(s) recall of how they first heard of

Both questions obviously required excellent ’’memorieswvu.
To compensate for this, the respondentsfor undisbuted accuracy.

simply asked to recall their strongest thoughts or firstwere

Therefore, the resultant dataimpressions on the subject.

fundamental ways the parent(s) became aware ofprovided a

particular college (i.e., WVU).
Nine common statements made by parents interviewed related to

The list is

As might be expected, especiallyordered in statement frequency.

of resident parents,

been in the memory of some parents.

the high ranking on the list of the statement.

Although a direct relationship between the first two statements

I

was likely, any specific reference to sports by the parent was

The second focused on

their first hearing of WVU are listed in Table 15.

’’Sports Related”

Of interest, however, was

a large university such as WVU had "always ”
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The nearly 16% who recalled theycounted in the second statement.

first heard of WVU through sports supports the importance athletics
now plays in our college culture. Substantiated also is the argument

by those who claim a college’s sports program, especially a

tradition, has

statements together produced a significant Chi Square value of

This was statistically significant at just under the .0520,288.

No statistical significance was calculated for the itemlevel.

related to who first mentioned WVU as a possible college choice. In

response to the question:

possibility of your son or daughter attending WVU?”, the following

49.26%Own Son or Daughter
- 20.59%Mother or Father

8.09%High School Personnel -
Other sources less mentioned were other relatives, friends, and

Nearly 6% of those responded attributed first mention ofWVU staff.

WVU to personnel affiliated with another college.
Many other factors, some beyond the scope of this research effort,

college choice list. The rangeare
of complexity and inter-relationship of these factors plays a role

References to some of these factorsin the final college selection.
will be made throughout the remaining sections of this chapter.

A different approach to the development of the college choice

a great influence on new student recruitment.

involved in the development of a

’’Can you recall who first mentioned the

Analyzed by residency classification (Table 15) the ”How Heard”

’’winning”

three sources (with percentage) were most cited:
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list was introduced in this study.

’limitations’ being placed by parents on the child’s college choice
list had not been prevelent in earlier research efforts or literature

related to the college selection process.

specific college ’’makes" the final college choice list. Many

parents tended to play down restrictions to appear not to have

influenced the child’s college choice.

indicated restrictions/limitations provided a clue to the possible
Of allimportance these have in the college selection process.

Exhibited in Table

Since a single16 is the list used and the collected results.

respondent may have listed more than one restriction/limitation,
Of the 190 parents asked this surveythe count totals are higher.

Within residencyrestrictions at all.

classification a detailed analysis of the total number of restrictions/

limitation placed on the college selection process is reflected in

Although 50% of the resident parents indicated noTable 17.
restrictions/limitations, they did, however, list with greater

As found inthan one restriction or limitation.

mentioned the most. Ofwas

importance was the Chi Square value of 4.98 between the residency
Aclassification which proved significant at the P< .05 level.

1

frequency more

respondents, 190 were given an opportunity to indicate by use of a

item, only 46% mentioned no

informal discussions with parents that certain restrictions or

Table 16 the "Cost for College”

The concept of ’restrictions’ or

’menu list’ parent restrictions or limitations.

Yet, it became obvious in

limitations were, indeed, an important factor in whether or not a

However, the parents that
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surprising difference found was that non-residents who considered

As will be presentedWVU did place a cost limitation on the child.

value may have played a role in this finding. Only one other

restrietions/limirations had statistical significance between

The requirement of picking a collegeresidency classifications.
highly significant at the P< .001 level with a

This finding would be expected basedChi Square value of 15.445.

As reflected in Table 16, restrictions and/or limitations
established by parents are present in the development of the college

choice list and most likely influence the final college selection.

No measure of the intensity the parents placed
Therefore, the effect the restrictions/limitations was attempted.

limitations had on investigation of colleges on the college choice

list for possible selection was not determined.

Investigation of College Choices

Inclusion of a particular institution on the child’s college

choice list does not automatically lead to parent investigation of the

Rather,institution.
to do nothing to obtain specific information about a selected

The following sections address researchcollege or any college.

the factors used by parents who sought more data on afindings on

, WVU).

The investigative phase of the college selection process is

in the home state was

on the nature of the residency classification.

on the restrictions/

as previously suggested, the parents may decide

later, the perception of WVU’s cost for tuition and fees as a good

specific college (i.e.
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comprised of many, often subtle, activities by both the student and
the parent(s). As presented in Chapter 2, the literature that per­

tains to college selection spans over twenty years. Although other

minor factors are referenced, the primary research findings focused

visitation, and college choice discussion within the family.

Written Information about College Choices

Parents interviewed were asked to respond to items on a

list of printed material they had recalled reading (see Appendix A,

Structured Interview Guide). This list and the response

Except for the "Personaldisplayed in Table 18.

most are self explanatory. To each admitted student, WVU

sent a personal letter signed by WVUTs president. The

Brochures” item referred to smaller, specific literature material

such as YOU and WVU and Financial Aids at WVU. Most every college

develops this type of brochure for distribution to prospective

choice werestudents. Examples cited in the

information from the athletic department, friends, a WVU faculty

The overall findings in Table 18 report a higher percentage of

non-residents consulting written material in the majority of sources.

Further, the use of commercial catalogs proved statistically

significant at the P < .05 level. The very high percentage of

parents from both residency classifications that claimed to have

The admissionread the admission application was important.

frequency are

on the areas of written and verbal information obtained, campus

Letters"

member, etc.

"Other Sources"

"Special

"yes"

"yes"
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application was read by more parents than any other written source of
information.

information to parents.

Verbal Information About College Sources

In addition to written material consulted, parents turned to

verbal communication to gather information about their child’s
The study was designed to determine which person(s)college choice.

might have provided verbal information to the parent (s). Specifically,

with which verbal sources were sought by resident parents as

As with the written informationcompared to non-resident parents.

inquiry, a previously prepared list of possible sources was read to

listedeach respondent.

’’...concerning information or advice about WVU as a collegesource,
they were asked to answer

The results of this interview item are summarizedaffirmatively.

in Table 19.

As with the written sources, Table 19 documents the percentage

of parents (both residents and non-residents) who recalled consulting

various verbal sources to discuss WVU as a possible college choice.

Some sources were more frequently involved in verbal information

exchange, while others were sought much less frequently. Excluding

catagory, five of the twelve sources listed measured

statistically significant differences between resident and non—

Of the remaining ones not showing significantresident parents.

the "Other”

If the parent recalled talking with a

an effort was made to assess if significant differences existed

choice for your son or daughter..."

Thus, it appears a good document to use for providing



85

■X •K -X

O

CM

kO CM CM O O O O o

oz CM 00

r—I CT>

5-S
KO

CJ

O>
CO O

2 CA CO

m m m m m in

5^
CO kO CM CO

CM

§
ii3 73

03

03

X PP P

O •K

CO 
co

MD
CM

CM
CM

O 
co

CO
CM

O 
o

m 
m

m
CM

MD 
in

m 
m

o 
m

CM
CM

X 
o

o
CM

o> 
m

■K
■K
■X

m
CM

kO
CM

co 
kO

o>
KO
co

o 
m

co 
co

com

o
CM

m
co

o 
o 
co

OJ 
pH

CM

<r
MD 
CO

m

m
CM

C7\ 
co

co
cr>

o 
m

c 
o 

co

CM
CO 
KO

KO 
00

co
CM

Pl 
O

O 
o

m
1—i

CM
CM

O 
m

CT'

Pi 
O 
CD

O 
o

OK
CO

o 
o

o
CM

CM 
co

X 
00

Pl o

■K*
■*

*

0)
OJ 

pd

3 
X 
Pl 
0) 
>

(fl 
03 
CJ 
Pl
5 
o 

co

CO>
0) 
Pi 
co
3 
cr 

co

Pl
0) x

3 
oj 
pi 
Pi
3 

CJ

c 
c <

3 
0) 
Pl 

73

KO

X 
X 
3 

Pd

p
OJ

KO
CO

Pl 
0) 
X 
Pl 

£

CO 
m

co
KO

e 
o 
Pl 
X

(fl c 
o

Pl 
o

cr>

CM 
<—■i

Pl 
0) 
X

Pl 
o

PJ
CD

CO 
3

Pi o

co 
c 
o

co 
c 
o

> 
73 <

3 
cj 
CD 
X

O <r

03 
CD 
3 
3 
O 

CJ

r—i 
o 
o
X 
o 
co

in x c 
o o c

CJ 
c 
0) 
X

OJ

3 
OJ 

03
5

CO

X
CD

O 
X 
OJ 
(fl 
5 
O 
X

2

o

0) 
X 
CD

o 
o 
(fl 
(fl<
(fl 
CO 
0)
3
X

CD
3 

PQ

73 
3 
OJ

Pi 
X

<r
CM
O

Pi o
OJ 
CD 
3 
3
O 

CJ

o
CM

x

X
X 
5

•H c 
6 
3

<d

OJ 
03

(fl

3 
O
(fl
OJ
>
PJ 
CD

"cD

CJ 
O 

CO

CO 
(fl 

•H 
s 

73

Pl 
0)

X 
CO 
3 
(D

Ci

3 
0) 

73

(fl

3 
OJ 
Pl
3

Pm

§

£

§§

Pl
OJ
X
CJ

3

-X

w
CQ< 
H

tfl
OJ

Pi 
PU

(fl 
•H 
3

2

(fl 
Pi cD 
0J 5 
X

o 
3 <

§
<0 

pP CJ 
O M

X

co X 
H < 
Pi PQ

PP 
Z X 
X >

E-4 X 
X O

cj X 
S - 
pp

; co
0J 

Ipd

p» Pi 
< 0J

3 -w 
O O 
(0 3 
Pi < 
OJ

PH

OJ 
co co 
3 OJ

73 X
3 O 
OJ CJ 
PJ

s 
73

31 OJ 
O ;PJ 

*T"!’ ’ 

cd| 6 
cj 2 
•H| 
M-i 1 
•H j

CD 
CD;
3

>• .
CJ C

X z
Q X

H
CO co

PJ

z
O
x PJ
H CJ
< Pd 
CJ Z 
x o 
X co
co Z 
co O
< x 
X H

X
3
X



86

differences, the percentages were very close for both residency

classifications.

For resident parents the most frequently referenced verbal

"Parents with Children at WVU. I! Seventy six percent ofsource was

the resident parents compared with only 46% of non-resident parents

discussed WVU with parents having children at WVU. The large Chi

Square value of 12.710 produced a highly significant difference

(P< .001). A logical extension of this analysis was WVU alumni as a

source.

alumni source was consulted by resident parents at a significantly

higher percentage (Chi Square value of 4.869
ifThe item "Relatives Outside the Household reflected approximately

the same level of significant difference between residency

Again, as with alumni, residents tended to recallclassifications .

The mostusing this source to

highly significant difference between resident and non-resident

to verbal information sources consulted was the referenceparents as

it The calculated Chi Square!fAnother Student Currently at WVU.to
At a lower level of significance (Chivalue was 39.29, (P<001).

or Rabbi”Square 4.331, P< .05), the category "Minister, Priest,

revealed a higher percentage of resident parents using this source.

Although not statistically significant the sources of

centered close to 50% for both

For some parents the verbalresident and non-resident parents.

and written information collection was preliminary to a campus

a higher degree than non-residents.

or P < .05).

"Social

While consulted by a high percentage of non-residents, an

Friends and Business Associates"
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visit.

College Campus Visitation

Of those parents who gave serious consideration to WVU,

approximately 22% responded positively to visiting the WVU campus

for purposes of investigation. About 56% non-resident parents or

13% more than resident parents discussed these visits with the

interviewers - A large portion of the resident parents sampled

related earlie;? trips to the Morgantown campus for sporting events,

or when they previously considered the college with anconcerts,

Taking these facts into account a significant Chiolder child.

Square value of 6.525 (P < .05) was found between residency

the non-resident parents tended to takeclassifications. Thus,

greater advantage of campus visitation during the actual college

Further analysis of these respondent’s answersselection process.

to questions concerning their campus visit developed greater

understanding of this aspect of the college choice investigation

phase.

Approximately 43% of the visits took place on weekends or

In 10% of the casesholidays when WVU was not fully operational.

the parents visited WVU without the child interested in WVU. Last

year, WVU offered campus tours only during the week, therefore just
surveyed could respond to questions aboutover a dozen parents
Overall the campus tours were rated highlyformal campus tours.
given by a WVU student or the University’s tourwhether the tour was

The parents who visited spoke frequently to theguide. "personal”
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aspects of the campus tour and the open friendliness of the entire

Not enough data, however, was gathered to documentcampus -
statistically the success level of the formal campus tour.

Other Factors
Several other factors considered important as related to the

investigation phase of the college selection process were
incorporated into the structured interview guide. Two are

considered worthy of discussion in this section are financial aid
availability and sports participation.

’’Financial aid” assistance in college costs can represent

federal, state or private loans,direct awards,

work study opportunities, or any number of financial incentives

The research findings revealed thatoffered through the college.

just over 50% of parents sought financial aid of some type. No

significance on this variable was calculated between residency

The research questions concerning the topic ofclassifications.
financial aids did not have enough depth to make specific findings

However, Table 20 does show the impact of third partyavailable.
assistance in the cost of college by clustering by percents

college costs and parents interviewed claimed to be paying in

Fall, 1981.
The chance for the son or daughter to participate in sports at

the collegiate level does impact the investigation of a college as

This can occur in two ways.

A first way is when highly sought after individuals are contacted

a possible choice for matriculation.

scholarships,
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directly by a college interested in them. The number of these

contacts and the type college making the contact is related to the

sport and the person’s ability in that sport.

The reputation of a college for a particular sport is a second

way sports participation can impact the college selection process.

For example, WVU f s rifle team is widely known for its excellence.

Thus, a student who was interested or excelled in rifle shooting,

but who was not contacted by any college, may have independently

investigated WU. In whichever direction the relationship develops,

sports participation can overshadow the thinking of both parents and

the son or daughter. Kloosterman recently addressed issues related

to the recruiting of college athletes. (1980)

Approximately 10% of the parents indicated that their child was

contacted by WVU or another college regarding sports participation.

One parent surveyed in Texas stated the son’s decision to attend WVU

was based primarily

Family Discussion of College Choices

The amount of discussion of colleges

It was

initially thought the amount of discussion could be an indicator of

parent involvement in the college selection process. This was
Both used a numeric scale (1 to 7) toexplored in two questions.

With 1 being NOT AT ALL and 7 being VERY FREQUENTLYand the child.
the response classified by residency showed no significant

on the college choice list

measure discussion between spouses and between the parent interviewed

by the parents and child was sought during the interviews.

on interaction with a coach at WVU.
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difference. As shown in Table 21 the only notable difference was
related to the spouse discussions and those discussions with the
child. the latterIn

calculated for discussions between the parent interviewed and the

child. Data reported in Table 21 related only to discussion about

wvu.
necessarily representative of the total discussion that occurred in

the family during the college selection process.

Establishment of Perceptions and Preferences

As with prospective students, parents appeared to establish a

perception about and ultimately a preference for each college

Although the study design did not address to what degreeconsidered.

the different phases of investigation of colleges had on the

parent’s perceptions, it did attempt comparative analysis based on

the parent’s investigation and knowledge of WVU. This was tested

original designed perception matrix section devised for

parents who had compared WVU to other colleges (See page 1, Version A,

Structured Interview Guide in Appendix A). The matrix used 24 common

statements or factors associated with the college selection process

as found in the research literature.

each statement/factor the parents were asked to considerFor
in general, they thought WVU was Better, the Same, or Worsewhether,

A fourth possible choice,than other college(s) under consideration.

of the statement/factor.

by use of an

Unknown, was available when a parent had not considered or was unsure

case, a slightly greater mean value was

Therefore, the actual mean value calculated is not



I

92

qj

Z

co

ll

I o

oz

3 II

<•

42 42

i i

QQ Q

cn

M 
h-1

< 
H

CO

<u 
CD 
CD
5 o 
CD

3 
o 

co

J*
W>

H

§

CD 
3 
o

CD 
0) 
3

qj>

Z
O

O 
3 
<u 

”3

CD 
QJ &

3 <u 
3

CD 
3 

C4

3
3 
0) 
Z

3
3 <u 
Z

<u 
CD 
3 
O 
a 

CO

co

42 
00 
3 
qj 
Q

TJ 
0) 
CD 
CD 
3 
U 
CD

ki
OJ

►J

E 
O 
P+ 

U-l

X) 
QJ 
00 
3 
qj 
P

CD 
<D 
5 cr
3
O

3 
O 
•H 

CD 
CD 
3 
CJ 
CD

a)
x>

CD 
CD o

•H

0)

o z

S w 
& w cm. Pu

qj
CJ

U-M

3 
o

4-J 
3 
0) 
-a

CD 
cu 

cm.
i
3 
O 
Z

5

co
i CD

Pu >< l-l O . . cn Z W co M 
< 23 ,►J O' 3< U M 

cm >-< >* P4 « CJ Z Pu PJ O Qr— H 
h w cm 
cn o O 
M 3 3 
cm < pj> cm

co 
co _ 
jz> M 
O F-l 

Z co > 
o m cm 
w q pj 
H H 
< Z 
CJ O 1-1

Z co

3^
Z



93

During each Version A interview the interviewees would read

through the list of statements and circle the parent response.

Table 22 presents the comprehensive results of this part of the

Approximately half of those interviewed completedsurvey process.

the perception matrix section. Analysis of the information

presented in Table 22 measured both

current perspective of how parents judged the

to colleges.

Two related items-Academic Reputation and Prestige-both proved

to show statistically significant differences between resident and

non-resident parents. In both cases resident parents rated these two

in higher percentages than did non-resident parents.

These findings suggest that within the State of West Virginia, WVU is

considered the leading institution of higher learning. Furthermore,

most often resident parents placed WVU in a higher status than other

in-state schools- From another viewpoint, it appeared that non­

resident parents, who often compared WVU to other large, land-grant

type institutions in their home states considered WVU on an equal

The responses givenbasis as to Academic Reputation and Prestige.

Cost (Housing/Living Expenses) factor, as compared to thefor the
were also foundCost (Total Tuition and Fees),separate

significantly different between the residency classifications.

However, with this factor the non-residents perceived WVU to be

Based on discussion with thosebetter than the residents did.

interviewed, many resident parents considered colleges closer to

home and thus that living expenses would be reduced by the student

a comparison of residency

classifications and a

factors common

factors "better”
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who resided at home. Non-resident parents on the other hand viewed

the cost of living equal regardless of location considerations.

Statistical significance was also shown with the factors:

Non-resident parents reacted

more positively toward WVU in their perception of the attention

given to the individual students by WVU.

A factor added to the list by the researcher that showed

significant difference was The margin of

difference was less between resident and non-resident parents, yet

statistically significant. By a small amount the non-resident

parents rated safety and security better at WVU than at other

An interesting note on this factor wascolleges under consideration.

that no resident parent reported security/safeness as being yjorse.

the Unknown column was used more for this factor than in manyHowever,

In summary, five of the 24 factors were of significantof the others.

difference between residency classifications at the levels as

reported in Table 22.

Different arrangements of the data presented in Table 22 reflected

other differences in the perceptions of resident and non-resident

Table 23 displays for each residency classification theparents.
highest ranking response for each of the factors. For instance, on

factor as shown in Table 23,

resident parents answered with the Better response the most, whereas

non-resident parents used the Same response the most.

Another finding as reflected in Table 23 was the opposite

”Security/Saf eness. ’’

"Attention to the Individual Student.”

the ’’Cost (Total Tuition and Fees)"
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results reached by resident and non-resident parents with the "Campus

Layout" factor.

campus appeared well aware of the split campus environment and also

showed an apparent dislike for it. leanwhile, based on remarks

made by non-resident parents considered the campus layout to be

the factor Better.

Another presentation of Table 22 information is found in Table

24. Within each residency classification and by the possible

responses (Better, Same, Worse, or Unknown) Table 24 lists the
highest rated factors. Detail review of Table 24 supports the

originally reported Chi Square values found in Table 22. Finally,

inspection of the top rankings do show a pattern when residency

classifications are compared.

For the Better response category, non-resident parents rated

the resident parents who rated academic issues the highest. However,

in the Worse response category similiar results surfaced. The

which was listed first by

The occurrence of the "Distanceboth residency classifications.

From Your Home" factor in both the Better and Worse group for non­

residents indicated this to be a closely divided issue for non­

residents .
The Unknown/Did Not Consider response category offered yet

another viewpoint of the items. Both the

Resident parents more familiar with the Morgantown

primary example was "Housing Availability"

"College Administrators"

location, distance and literature statements highest in contrast to

representative of a rural, spread out environment and tended to rate



103

2

I______

on 
CN

X 
X 
co 
<

0) 
00 
CD

pd

E s
X

co
c 
cd 

nJ

co 
cd 

cd

co 
c 
<D

CO 
CD 
X

I c o z

nJ

o
H

X

E-4

X
X

CO 
"U 

5-4 
GJ 

nd 
c 
nJ

X

cd w 
H 
H 
X 
X

0) 
M 
3

nJ 
5-4 
CD

cd g s 
X

X 
x 
cd 
O 
Z2

5-4 □ 
O 
0) x

x 
nJ

nJ 
> 
nJ

3 
nJ

03 
■u 
p 
o 
CL 
x

co
<D
(U

U-4

TJ 
g 
nJ

g 
o •h

co 
c 
o
co 
co
S 

TJ 
<

X
S< x

co 
o 
o

co 
OJ 
co 
g 
0) 
X 
X <d
00 
-C

X
00 
c
co 
□ 
o 
X

nJ 
5-4 
0) c 
<D o

co 
co 
0) 
g 
0) 

U-4 
nJ x

CD 
E o z
5-4 □ o

E o 
5-4 

u-i

(U 
<J 
C 
nJ
co
Q

U-4 
U-4 
nJ 
4-> 
03

J-i 
CD
X 

o

3 
c 
c 
o co 
5-1 
CD
X

g 
o
co 
co
E 

T3 <

CO 
5-4 
O

O 
nJ 
X

co 
o 
o

3 
o
m
X

co
3 
CL 
E
GJ
o

co <d

*u 
nJ 
X

CO 
oo 
c

3
5 
X

CO 
3 
CL
E 
nJ 
O

CD 
00 
GJ
E 

5-4

CJ

X 
3
X

nJ
o 
G 
03
6

X

co 
£ nJ 
5-4 
00 
O 
5-< 
X

O

U 
<D

X x 
<

co

C
CD
E
CD

nJ
x

o 
u
U-4 
o
G 
O

GJ 
CJ 
O 
X

%
cn §

CZ)

fcJ

§
cd 
W 
H 
H

X

cn Bi
x
< cn

cn

cd 
M 
X

X 
X

§ 
o 
§ 
z o

§ o z 
Pd z

c
CD

o 
5-4

> 
C H

X 
X

§ cn

H

cn
§<x

z 
3 
C z 
Pd z z

< 
cn

cd 
X 
H 
H 
H 
X

X

CO
G
O

co 
co
E

TJ <5

X 

§ 
X

X 
X 
H 
H 
H 
X

X

S
X

X z o
H H 
X < 
X o
< H4 
> X

Z X 
O x 
X < 
5-4 X X o < 
X >4 z u o z 
U X

Q 
O 5-4 
Z X 
M X

<C >4 
x x
X Z-S o x
< X 
H O z x 
X CJ 
CJ <J 
X X 
X
X

X 
H X 
X Z 
X X 

5 S 
H4 H 
Z <

H 
X

X 
O 
X



104

CD

>

<

CM

0)

co
p^

<d
N

a o 
o

CD 
Pi 
O

CJ 
cd 

Pu

Z 
Z o z 
pa z z

CD 
0) 
M 

CP

CD 
oo 

•H

Qd 
pa 
H 
H 
P3 
CQ

Pa 
CO & O z

CD

3 
CD 

73
3

co

'■M

o
X
z

73 
<D 
3
3 

•H

pa
PJ

pa
ca

pa

O 
<
CD 
3 
Q- s 
cd o
<D 

CM

Z

z
< 
co

3 
CD 

73 
3

CO
CD 
XJ 
C 
(D 
Pi 
cd 

P^

O

cd 
Pi 
<D 

73

CD 
3 
O 
O

w co & o z

U-i 
O
Pi
CD
Z
£
3 z

CD

a
<D

73 □ 
XJ 
co

co 
CM

W

CQ

H

CD

3 
CD 
B 
CD 
■u 
cd 

co

cd 
Pi

CD

a 
•H
B 

73 
<
<D 
00

rH

o 
CJ

CD 
Z 
H

3

cd

CJ 
o 

co

CD
<D

3

3 o
xj 
cd 
3 

73 
cd 
P4 
oo
Pj 
CD 
XJ 
UJ 
cd

>%
•H 
3 
3 
xj 
Pi 
O 
3-

O

O 
•"3

73

rM 

"o 
Pl 
3 

pa
3 
O

cd

3 
CP 
CD
&
CJ

S 
CD 

73
CD 
CJ 
<

O

3

•H

3 
CD

pj

§ 
co

ta
3 
co

s r-i

1 
co

i
Z
oz
§z

ta
§co

s
< 
co

w
§co

I co

pa

co

pa 
§ co
ei 
pa 
H 
H 
M 
P3

pa
X<co

CD

3 
<D 
Z

CD 
(D 

Pi

ca 
pa 
H 
H 
pa

3 
3 u 
Pl 
o 
CP 
CP 
o
CD 
3 
O

op 
'<D 
oa

cd 
3 

73

>
73 £

pa

< 
co

I
CD

a
CD

73

CD
CD 

ca

o z

z 
cd

cd

00

5 
CD 
3 
O 

SC



105

OM CO LO CM CM<r

o

CM en CM CQ CM cn

LU
LU

co
g 
0) 

T3

co 
3 &
I a o z

3
00
3

0) 
s 
o

u
T-i

X) □
CL

CM

W
U
PQ<

CD

C 
0) 

"S
CD 
3 

cd

3 J

3>
C 
O
CD

Cd 
a 
e 
o 

CJ

o 
cj

U-4
o
G
o

L □ o ><
s 
o 
L 

pL

3 
o 
c 
cd

CD

Q

G 
O 
t4

cd

□ 
cl 
0) 

Cd

o

6 
g 
nj
cd 
o <

CD
O
U

CD 
GJ 
GJ 
U

<-3

G 
O

CD 
o 

cj

J2> 
cd

cd> <
00
G
CD 
3 
O

LU
GO

>»

cd

cd > <
co c
CD
3 
O

33

O

CD 
X) 
L 
cd 

T3 
G 
cd 

c/i

<C
GO

cd

GJ 
£ 
3 

cj

cd 
L 
0)

S
CD
G 
o CJ

LU
0Q

3 
00

-UJ 
CD 
3 
L 

CL

GJ 
f= 

£

CD 
e 
cd 
L 
00 
o 
L 

CL

3

3

<

3
E-i

O 
L 
U

GJ 
O 
G 
3 
4-J 
CD 

•H 
Q

cd 
3 

33

3 
33 
c 

!—4

G

G 
GJ u
<

33 
fCJ

o
c w

GJ 
co

co
3
L

CL

CD

G 
GJ 
L 
cd 

CL

O 
XJ

G 
O

co
-GJ

>
3 <
CD 
3 
CL
E 
cd 
cj

GJ 
4-i

U

•H
O 
o 

C/1

J>
CJ <
CD 
3 
CL
E 
a 
o

GJ 
u-;

cd 
o 
o

CD

G 
GJ 

'O 
3 
L> 
cn
U-4 o
L 
a) i

CD 
G 

_O

CO 
CD

S 
<

0) 
00

g

cd 
T-j 
o 
o 

cn

-UJ 
3 
O >> 
,3
CD 
3 
CL 
E 
co
U

co

3

gT 
cd

o

S
H3

Cd 
o <

GJ 
L 
3

3 
L 
GJ

'3 
GJ 

r—i

O 
L 
C 
w

CD

c
GJ 
*3

zn

o
L 
3

E
z

o >» 
cd 
u
CD 
2

E* 
3 
U

CD 
00 
C

TJ

3

CD 
5 
CL 
E 
3 
O

C 
o 

•H

3 
3 
3 
U

cd

C 
O

•H 
3

CD
G
O
CD
CD

g
'G <

CD 
00 
c 

33 
r—i

3

CD 
3 
CL 
E 
3 

<L>

C
3 
"3

C/1

Cd 
M 
o 

lw 
GD

H U 
c/1 < 
M > 
O 
cd Z 
< o 
U co

>-< cd 
CQ < 

CL 
S 

00 O 
cd u 
o
CJ CJ

cd 
g£ M 

s § 
H >

H O 
c/i

(71 
U cd 
O cn 

z 
(71 o 
e cl 
Z cn 
Hi W 
>d cd 
z 
<d Cn 
& o
P-4 
o 
H



106

CD
CD

3

05

<1

03

co

04 CO

GO

o >>
CD

3

05

<
03

04 CO

I 
i

3 
<D 

nJ

CD
3 LU 

ctr 
LU zzrra

3 
o
CD
CD

CD
CD
CD

3 o

o 
o

cd 
00
(D

3 o

3 o

CD
C4

<r
04

M 
U 
PQ 

£

03>

E 
05 <

U-'
U-i

03

CD
45

5=
05<

03
M 45

03

03

<

03
5-i 45

03

CD 
3 
3 o 
CD 
De 
CD 

Cu

P 
O 
CD 
CD o

<D
Cd

•H 
C 
3

CD
3
O

c
3

CD
3
O

CD
3 
C 
o 
CD

<D 
C^

E 
05 <

0)

o 
3 
03 
3

Pd

•??

CD
CD

S
<

3 
O 
CD

3 
03 fr 
c 
u

CD£

O 
u

CD 
<D

I
3
O

o
3
3
3

P 
O
CD
CD 
O

05 
CD 
3 
3

3 
0 
U

3

-5CD 
■U 

3 
(D 

05

CD 
(D 

cd



107

was often

not considered since it was not perceived to be dependent on the

institution. That is, all colleges had financial aid available

provided the parent (s) qualified. In summary, the perception matrix

section outcome as presented in Tables 22, 23 and 24 provided

the parent’s perception and possible

preferences for a college.

structured perception matrix were augmented and, in the majority of

reasons WVU was the college choice.

Verbal Reasons Analysis

A final question posed during the interview session permitted

why WVU was or was not selected as the final college choice. The

applicability of the question was dependent on the respondent. In

prefer WVU even though the child had matriculated to WVU. The intent

augment the other research data collected. Tables 25 and 26 present

this material.

Both tables are the result of grouping different comments into

Academics, Financial, Social,one of seven fundamental categories:

For example, statementsEmotional, Logistics, Family, and Other.

the respondent to state in his or her own words the primary reason(s)

pertaining to the distance or location of WVU were classified as

The results of the formal and more

and "Admission Personnel" were listed high for this response variable.

Based on comments made by many respondents "Financial Aid"

or was not preferred as

valuable information on

was to gather some evidence of parent perceptions of the college to

cases, substantiated by the open verbal responses parents cited to

some cases, the interviewer would ask why the respondent did not
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Logistics, while those dealing with costs were placed in the

Financial catagory. Another example is the Emotion grouping. State­

ments related to WVU being the state University or WVU having

prestige were tallied in this group. Appendix D lists the majority

of reasons and frequency cited and the associated catagory.

Table 25 exhibits within residency classification and by grouping

those reasons that were positive (a comment given in support of why

the parent preferred WVU) toward WVU. A review of Table 25 relates

similarities with previously reported research data. Reasons voiced

by resident parents were more frequently academic issues as compared

to the non-resident parents who had a greater concentration in the

logistics and financial categories.

Table 26 combined two different questions to produce the

negative side of Table 25. Table 26 was constructed by combining the

reason(s) stated by respondents for not preferring WVU with the

reason(s) respondents gave for why their child went elsewhere to

Table 26 shows for resident parents logistics as thecollege.

largest reason for not preferring WVU. This was manifested in the

residents who selected colleges closer to home to reduce costs. The

academics catagory in Table 26 most often reflected for both residency

classifications that WVU did not have a suitable academic major

A statistically significant Chi Squarefor their child.program

value was not found for Table 25.

Although Table 25 and Table 26 reflected no calculated

significance by Chi Square analysis, each did provide insight into
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the parent’s perceptions. The merit of these tables rests in the

general pattern obtained rather than any specific comparison. It

must be remembered that answering of open ended questions favor the

extrovert respondent who may be willing to share more information.

The reader is again referred to Appendix D for additional information

on verbal reasons given.

Open Comments/Respondent Discussion

opportunity for parents to make open comments on subject matter

related to the college selection process or college in general.

During the interview process comments and/or discussions often

Also, at the enddeveloped between the parent and the interviewer.

of each interview each respondent was asked the following:

do you have any last comments you would share regarding your
any college(s) which may further

help us to understand your feelings”. Analysis of the open

comments/discussion was beyond the scope of this narrative. However,

an aid to future research, selected remarks made by parents areas

Within the context of the statements areprinted in Appendix D.

found constructive comments worthy of review.

Summary

In summary, it has been found that in the early stage of the

potential college choice list, parents first hear

For instance,of specific colleges in different manners.

1

perceptions/preferences for WVU or

The telephone personal interview approach provided an

development of a

’’Finally,
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approximately 48% of the resident parents related to have known of
WVU since childhood.

college choice list is possible restrictions and/or limitations

placed by parents Slight

ship to these restrictions. As would be expected, the resident

parents favored It should be

emphasized that the degree of impact restrictions have in the final

college choice list was not addressed. Research data related to the

parent investigation of

This data showed that parents could be classified based on the

final enrollment pattern of the son or daughter. Approximately 26%

of the parents never truly investigated WVU, even though the son or

daughter showed an initial interest in WVU. Instead, those children

Sixteen percent ofchose another college or not to attend college.

the parents did little or no investigation of colleges because the

This findingson or daughter always planned to attend only WVU.

fortified the contention that a portion of a college’s inquiries are

The research also focused on howconsidered

parents conducted investigation of colleges being considered by

their child.

The most readwritten, verbal, visitation, and family discussion.

college document by parents regardless of residency classification was

Next was the college catalog. Non-the admission application.

’’window shoppers".

resident parents reported greater use of commercial reference guides

An important factor in the development of a

differences were noted between the residency categories in relation-

a college was collected.

on the colleges their child considered.

a college in the home state.

The investigation methods researched were defined as
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for obtaining written information about colleges. A varied number

of verbal information sources were consulted to learn or obtain

advice about WVU as possible college choice. In Chi Square analysisa

sources were significantly different between residency classifica-

(1) Relatives Outside the Household, (2) WVU Alumni, (3)Cions:

(4) Minister/Priest/Rabbi, andParents with Children at WVU,

(5) Another Student Currently at WVU.

Although the non-resident parents showed

visit the WVU campus to augment their investigation of the college,

not enough data was collected to formulate major conclusions. The

collected research data showed that discussion between spouses and

discussion between the respondent and the child was approximately the

Both, however, exhibited asame for both residency classifications.

slightly higher amount of discussion with the son or daughter.

In another segment of the survey, parents were asked to compare

college choices using a specially designed perception matrix.

twenty four common statements or factorsComparisons were made on

usually considered by parents and children during the college

The parents were asked to rate 17VU as beingselection process.

the Same as compared, in general, to other

For those factors not considered to unknown thecolleges considered.

Factors that showed statisticalUnknown response was available.

significant differences by residency classification with resident

a greater frequency to

parents rating more toward the Better response were "Academic

Better, Worse, or

of this data, it was statistically shown that the following verbal
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Reputation” and Those factors that reflected

residency differences at significant levels but with non-resident

parents favoring the Better response included: "Cost (Housing/Living

Expenses)",

Student”- Individual analysis of the factors by residency classifica­

tion provided further evaluation of the perception parents had for

Tables 22 through 24 presented this information in severalWVU.

forms.

Finally, additional analysis was obtained by grouping

unformatted verbal responses given by parents for reasons why or why

Although no statisticallynot WVU was preferred a college choice.as

significant differences were found in this last procedure, the results

supported some of the earlier presented findings.

5

’’Prestige”.

’’Security/Safeness", and "Attention to the Individual
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Chapter 5

This chapter is divided into three parts. The major conclusions

drawn from the research findings of Chapter 4 are presented first.

Next are the key implications derived from these conclusions. Finally

two types of recommendations are presented. First, based on the

specific findings, are specific recommendations that can be implemented.

The second type of recommendations discuss possible additional

research applicable to parent involvement in the college selection

process.

Conclusions

The statistically significant difference found between residency

classifications related to how parents first learn of a college, such

as WVU, highlights a key difference between residents and non-residents

The knowledge based on historical background about

first mention to parents of a college as a possible choice is often

Other sources include high schoolattributed to the son or daughter.

staff, staff at other colleges, and relatives. In essence, a college

the list of possible college choices in a large variety of

Regardless of the manner, each college attempts to stay onways.

the list (of college choices) and eventually to be the selected

college for matriculation.

The college selection process is affected by parent placement of

may well be rooted in the residency of the parent(s), however, the

a specific college

as their perception of a college being considered by their child.

"makes”

CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS
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restrictions and/or limitations on the child’s final college choice

list. In many cases this occurrence is the single most important
factor in investigation of colleges by the family. By better

understanding the number and intensity of the parent’s restriction(s)/

limitation(s)

informational needs of the parents and the son or daughter. The

college admissions and recruitment staff should become aware of

parental restrictions or limitations that may alter the college

choice.

The finding that non-resident parents do consult commercial

catalogs for information about

importance of college personnel being assured of accurate informa­

tion in the various commercial catalogs on the market. From the

Therefore, collegesof parents of both residency classifications.

that incorporate important information into the admission application

will be increasing the probability of reaching the parents.

Based

involved in the college selection process do consult a number of

different people to gather information or seek advice about a

Parents having children at WVU, non-familyparticular college.

Since

WVU is the state university with a large percentage of resident

students this conclusion is not surprising. However, the magnitude

a particular college suggests the

on the overall findings in Table 10 (Chapter 4) parents

of the finding should indicate to the college administrator some areas

a college should be better able to address the

sources for resident parents seeking information about WVU.

member students at WVU, and alumni of WVU were the major verbal

results, the admission application was consulted by a high percentage



117

that should be addressed by those in admissions and student

recruitment -

No attempt in the research was made to assess the degree of the

Also not included in theverbal discussion with any one source.

study was how the outcome(s) of these discussions influenced the

perceptions of the parent(s). However, the type of verbal source

consulted should tend to lend some interpretation as to the degree

other people may influence the parentTs perception of a college.

large portion of

the resident parents with a child considering WVU had already visited

WVU ’ s Morgantown campus. The campus visitation, which included an

The moreselection process, especially for the non-resident parents.

staff in the tour, and the completeness of the tour are all

contributing factors to a successful college visitation. Even

formal tour parents do travel to a

Further, when formal tours arecollege campus for a visitation.

interested in who guides them on the

they are in the amount of individual attention given them.tour as

subtle, factors related to the investigation of

Financial aid avail-

These findings

L

a vital component of the college

college choices beyond visiting and reading or talking about a

as examples.

"personal” the campus tour, the greater involvement of the college

without the possibility of a

During the interviews it became apparent that a

ability and opportunities for the son or daughter to participate in

specific college were found in the research.

sports were specifically referenced

optional formal campus tour, was

Other, more

available, the parents are not as
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indicate the need for individuals involved with the admission and

recruitment processes to probe each submitted application for

possible special situations governing their college selection process.

evidence from this study that once parents

obtain a certain level of knowledge about a college they turn

attention to the possible derived from each college. These

college may be selected if a parent believes their child, ultimately

interested in a medical degree, will enhance his or her opportunity

to be admitted to a medical school by attending that college.

Although a large university with many admission applications may find

it hard to monitor all possible needs of parents, the fact remains,

based on the research, that parents do carefully compare colleges.

The study found that parents discussed possible college choices

between themselves individually and with their children. This

finding was important since it showed discussion did occur without

Although what and how much information wasthe child present.

discussed was not derived from the research, numerous comments made

by respondents supported family discussion as

during the college selection process.

Parents differentiated among factors related to the colleges

This was tested by use of a specially designedunder consideration.

Information derived from results presented inperception matrix.

Table 22 (Chapter 4) substantiated not only parental involvement

in the college selection process, but the ability for the parent to

There appeared adequate

a major family activity

"extras” may be financially or academically based.

"extras”

For instance, a



119

place a judgement value on various aspects of

choice. For some factors the calculated chi square by residency

classification showed statistically significant differences in

parent’s perceptions. These findings reflected the parent’s

investigation of the college (s) under consideration. A strong

likelihood exists that the observations

parents translate into a preference in the college. This

assumption is also supported by analysis of the verbal reasons

parents presented when asked why or why not they preferred WVU as the

college choice. In essence, the research findings give credence to

conclusions previously found in the literature that parents make a

the college decision of their children.

Implications

Implied in the research findings, as as shown in previous

research, parents are fully involved in the college selection process.

The high response rate by parents of both residency classifications

to the telephone interview and the detailed knowledge given about

college choices implies parents do develop a perception and

preference for each college(s) considered for matriculation by the

Thus, colleges should have readily available toson and daughter.

parents information pertinent to their college. Although not

explicitly stated in the findings, open comments made by parents

during interviews related that parents often are less than satisfied

in informational needs, especially when colleges only communicated

on the factors made by

a potential college

substantial impact on

historical perspective of WVU and other colleges and the recent
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directly with the son or daughter. The study uncovered that not all

parents received similar information in quantity or detail about WVU.

This suggests the development of specialized college literature

specifically designed for the parents.

The implication that there are significant differences, however

investigate and establish a preference about a college such as WVU

Thus, college administrators, especially thoseappears sound.

directly involved in new admissions and recruitment should take

residency classification into account in the development of marketing

plans for their respective colleges.

Another implication of the study relates to the apparent ability

of parents to isolate negative aspects of a particular college choice.

Based on this finding college personnel should address how to con­

tinually assess possible negative factors of their college. And as

important, corrective measures must be taken to reduce or eliminate

That does not preclude the need toany negative aspects found.

accent the positive factors of their college.

The research supports the notion that an institution cannot be

However, college administrators must notall things to all parents.

ignore possible trends that damage parent perceptions. Finally

since some significant differences were found between resident and

non-resident parents, other comparisons among parent traits may lead

I

to additional findings that impact the college selection process.

subtle, in the manner which non-resident and resident parents
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Recommendations

findings provide administra-
opportunity to evaluate perceptions of parents of

the Fall, 1981 freshmen class. While this is certainly encouraged,
recommendations discussed herein are intended to serve a more generic

by college administrators.

From the research results there exists the strong implication

that not only do parents desire more information during the college

Further, the findings

suggest that the burden or preparing and disseminating this informa­

tion rests with professionals in higher education at the

To facilitate this process,

especially at the state level, a comprehensive, state-wide college

information program designed specifically for parents involved in

the college selection process is strongly recommended. This

type program should address all aspects of the college selection

Experts in college admissions, career counseling, financialprocess.

aid, etc., should be involved in the program. Issues such as

residence hall life, housing, college size, etc., should be

Further recommended is thatincorporated into the program format.

the program be sponsored by a state level agency so that the

participation of individual colleges would be subordinate to the

Some states already conduct thisoverall objective of the program.

Those states which do not (i.e., West Virginia)type program.

Specifically, the research study’s

role in relationship to admission and new student recruitment planning

tors at WVU with an

"college

fair"

selection process but, indeed, they need more.

institutional, state, and federal levels.
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should formulate and sponsor these programs.

state-wide high school college day program

currently is coordinated by the West Virginia Board of Regents. An

extension to incorporate a parent program into this activity seems

appropriate and feasible. A recommendation on the development of

the parent program would be to use the services of individuals

involved in current college recruitment activities to

consultants. Another excellent source of assistance would be from

those persons responsible for new student orientation programs at

colleges in West Virginia. This last statement is based on the

parent program currently in place at WVU. Many positive comments of

the parent portion of the program were given by parents interviewed.

Supplementing the state-wide college parent program is a

recommendation that colleges develop specific college literature for

For instance, the research findings indicated the need forparents.

information about housing availability to be sent directly to

Regardless of what form the special brochure(s) for parentsparents,

would take, consideration, where applicable, should be made to

address those issues that appear of significant difference between

For example, based on theresident and non-resident parents.

I research findings, non-residents might be more interested in the

location and physical layout of the college, while resident parents

might have greater

An extension of this recommendation, and one that should be more

fully explored, is the development of Certainly,

I

I
a parent profile.

For West Virginia a

serve as

concern for the enrollment size of the college.
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but the concept of profiling parents as to informational needs seems

feasible. By knowing some basic data about the parents. (i.e.,

residency classification* educational level,

personnel could pinpoint the appropriate informational needs to the

parent(s).

this type of information.

card for information could contain questions to learn more about the

requestor.

Two minor recommendations specific to student recruitment

surfaced from the study.

Colleges must continue to make campuscampus tour program.

visitation a very visible activity in the recruitment function.

This should include paid staff dedicated to formal campus tours and

The establishment ofpotential students and parents to the campus.

This office should

When the tour office isbe open year round including Saturdays.

closed an outdoor display (or several throughout the campus) shouldI

Incorporated into this all-weather displaybe available for visitors.

should be a campus map dispenser so those individuals can learn more

A depository for collecting requests for additionalof the campus.

information or making comments should also be made available at the

display(s).

The fact that parents, especially residents, seek out information

a commitment by all faculty and other college staff to accommodate

a specific tour office is strongly recommended.

The first emphasizes the importance of a

There are several avenues that could be used to secure

as will be suggested later, more detail research would be necessary.

For instance, a checklist on a request

sex, age, etc.) college
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through discussion with students currently enrolled in college,

supports the second minor recommendation. Many colleges have created

n student ambassador programs”. These programs involve currently

enrolled students who

different locales, usually hometown areas (i.e., high school of

graduation), Here students discuss and answer questions about their

This kind of program should holdcollege.

recruitment plan of colleges.

A general recommendation generated primarily from the perception

matrix results would be the development of image research bv the

college.

By adopting this research technique, colleges could design specific

instruments for measurement of the image of their college by parents.

Further research on the parent role in the college selection

As previously mentioned some of the computer

analysis performed showed other variables having possible significance.

level of education, age, restrictions placed

on the college choice, and gender of the child may generate more

important findings related to the college selection process.

Additional, new research on resident parents only is another

Throughout the interview sessions the notion thatrecommendation.

resident parents viewed the large, state university quite differently

than other in-state schools surfaced repeatedly. For whatever

the parents may influence their child’s college selectionreasons,
while not fully understanding the choices available. The effect of

Such items as parent’s

on behalf of the college make visits in

a high priority in the

Image research is common in the marketing research field.

process is warranted.
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this could be harmful in two First, the parents may forceways. a

child to attend WVU when the student should not attend based

her abilities. A second way is when parents may prohibit

daughter from attending WVU when WVU would be the more appropriate

college based on the child’s abilities. Further research should

explore these assumptions which are based on shallow interpretation

of the present research findings.

An addition to the recommendation for further research,

especially with resident parents, would be for the telephone

interview technique to be used. The cost of telephone interviews

administered to

and can produce many by-products including long term goodwill.

making a greater effort to provide the parents of prospective

students not only more information, but precise information designed

The parents do investigate the college(s) theirto parental needs.

Further, parents do establish achildren consider for enrollment.

perception of and preference for each college explored. It remains

imperative that college administrators recognize these facts and
incorporate each into the planning and operation of the college.

I

I

on his/

a selected sample population can be reasonable,

a son or

In summary, the above recommendations all focus on a college
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OPENING DIALOGUE

Eellc, is this fir./Mrs. ?
If NO:

If the SB.NO: Is
I? NOME XT EOSE:

SV.
sco res

LETTER STATEMENT

Circle: les No

AnswererIf X ES: both hone Circle:Are >
»»»*■•« «• ***«•«***»*«-* «*«

• Answerer • AnswererN c

narital status:
M S Spouse Deceased Other? 

OPENING ACCURATE SECTION
1. Rew. long has been your current bone state (residency)? 

If aon-57: 3a ve I N

On business? T NHave

2. o f

J.

’12 A’ilT

0 1 2 33. 4*

Row nany colleges did year S/D formally get admitted to: 0 1 2 35. 3 ♦

I . None of these 1VU?i as
ihat college did your S/D enroll in this Fail? 6.

IDid 3
7,

aany

9.
WU as collegea

or D

My sane is 

four S/D

The uunber I was calling is:   

If wrong nunber, apologize/terainate. 

or MBS. ho«e?

If TES: ihat acadesic prograa?  
consider any college (s) outside of TOUH 3032 STATS ? 

□any colleges did you investigate

* Survey ♦;

* Type: C1
* Roae State: 

A 3 CINTEHVI’SZS MUST SELECT PROPER 7T35ICN OF SURVET GUZ2Z:

Is your current

^Separa ted or Divorced

you
Regardless of the asount, how 1 for your S/D to attend this fall? 
If > 5 then: 3ou aany did you give serious consideration to? 

------ 1 stud?fcr colleges?
READ SPECIAL NO

(i-e. who Legal Mother

Ou a ho v

* Father-odd • Tes * Mother-even •

Process a call back on survey log. 
I an calling froa iest Virginia University, Morgantown, 

  sent ACT test scores to us here at RVU.
Did yea received our letter about a special research about parents’ perceptions and preferences fcr col

If TES: Chees  If NC:

Do vou and your soouse live 
together in this household?------------- >

Circle Respondant: 
Tot her .-at her

----------- -_____ ___________ __ -____-______ Tum u u v xavj W ■ ± w «. X W .X 
your perception about the distance froo your hone to 1VU?

VERT NEAR NEAR FAS AiAI VERT
s x . . ■ _• ; -> ■'

Row aany colleges did your S/D foraally apply to:
Sas one of these NVU? I 3

On a scale _ . _ how faziliar would

you talked with) Legal Father

On a scale of 1 to 7 with 1 being NOT AT. ALL and 7 being XJ GBZlf D2TAIL, 
where would vou rate the aiount of vogr investigation or 1VU as a r-’'- 
choice for your S/D to attend this fall?

you ever lived in the State of Jest Virginia?

If yes, how long/when?  

you ever visited IV: on vaction? I 3

scale of 1 to 7 with 1 being NOT AT ALL and 7 being VEST- 
faailiar would you say you are with the State of 17?  

1 to 7 with 1 being NOT AT ALL and 7 being VERT 
cell you say you are with Jest Virginia University?  

Rased on where you are livino right now which of the following acoly to ------- ----------------- ----------------- _ the froo vour hose to iVU? ‘
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(In terviewer----- >

attend.

If question 7 - 1 > then:then:
NT 2COMPARE COMPARE STAT

indicate so-----of iten you did not considertheVOU are insure an or

same SETTERST A7E.MENT UNKNOWN ■ CBS E(FACTOR)
3COST (TOT AL TUITION AND FEES)
3ADMISSION STANDARDS
0ADMISSIONS LITERATURE

COST (HOLS’NG/LIV ING EX
0C A M. P 0 S L A''CUT (ENVIRONMENT)

CAMPUS (EACHSHILLINGS

GENE? AL PUBLIC IMAGE
SECURITY /SAP ENESS

0LOCATION OF COLLEGE
3DISTANCE FROM YOUR HOM E

A OMISSION ?ERSONNEL/CTHER
3FINANCIAL AV AILA =AID
0ATHLETIC PROGRAMS (SPORTS)
3ACADEMIC RE?UTATION

ADMINISTRATIONTEE COLLEGE
3RELIGIOUS OPPORTUNITY
0LIFE/CAMPUS ACTIVITIESSOCIAL

PRESTIGE

STUDENTATTENTION INDIVIDUAL

?AR ENTSCONSIDERATION IO

GEADUATIONOPPORTUNITY A FT EF.JC3
AV AILA3 ILHOUSING

ENROLLED (SIZE)STUDENTSNUM HER
?STUDENTSMIX OF

   TOTALS:

PERCEPTION AVERAGE: TOTAL POINTS: ANSWERS:NUN EE2 ( * )

to Could n a  e7 OU

FESTFIGas a MIT1TICNYOU 
nil ’• 4

restri tiers net(In t er v iever----- >
FROM HONECOST

DFFEFETPublic,etc)TEPE
ROME STATEI N
possible restriction (s)Oar. you o t r. e rnaze

___ 0 ISTA MCE

CLLEGE (Pri7a te,

• » ■ • » miu

t o 
you 
' o e e r.

THE SAME,

VOU to 
bet son

o: each 
ised 
: ??;
73 wo
re :a

’ t Eave

SIZE OF COLLEGE
FINANCIAL AID

college you wanted your S/D 
YOUF SPOUSE place 
nc->Ac>~ to enroll?

STATEMENT 1

ACADEMIC PECGEA* 
I did not rentier?

> 1 and 9

Which of 
or. which.

of the folloving liens I read, 
1 on what you nay know or have heard 

•’VU, what is vour oerceotion of now 
ulc comoare to colleges o' 
xiliar:' SETTEE, THE SAME

For each of the following iteas I react, 
cosoared to ail the colleaes vou have 
ia7estieated or thoucht of for vour S/D to 
attend this fall, how in ceneral did vou 
perceive WV" to re: SETTER, THE SAME*, or WORSE.

a specific
the following did YOU or 1-T- - college your S/D could consider

This should be parents

INVESTIGATED > COLL EG

This section requires want their perception

ask vou about how your feelines toward »VU coxnare to what have investigated or know about. The factors used arecocnor.lv used by oarents and students m evaluating colleges to

_a;i.... 
of which vou

or -ORSE

reoind the parent often that we 
or iaugaters- BUT THEIRS! )

cocnor.lv
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WEES and didROW first hear of WVU? you

recall first :ezt ioned attendin gthe possibility of your S/Dv n c

ASSIST Friend,Mother, High School Counselor,Father, Son or Daughter, etc.

Did i n your h c a e area? Xyo a a
YES: recallDo you N

OTHER ELAIIYES OUTSIDE PA?ENTS WITH CHILDHEN STUHOUSEHOLD AT
SOCIAL COUNSELORFRZEND
BUSINESS PEF.SCNASSOCIATE/F 110 W • OP.."

W V U’A ALUM NI
HIGH -INISTER/F3EISI/EA3BESCHOOL CCUNS2LCR/TEACHER

iy)W73AT m o r.

A WVU FACULTY OTHER? OP. ADVISOR

you used inSOURCES

COMMERCIAL COLLEGE GUIDE 300K (I. E. = A R 3 0 N ’ S , LC7EJCT)

COLLEGE C AT ALCG
YOU € WVU)FINANCIAL AIDS, SCUSING,COLLEGE SPECIALIZED SEOCEORES (I.E.

ADMISSIONS APPLICATION
President’s Letter}' PERSONAL LETTERS FROM THE COLLEGE TO S/D (I.E.

OTHER? 

!■

CAMPUS TOOR SECTION
Y N

in session? NTid you visit while it wasW VO

S 0SATHj. WTthe - e e k ?
Y N

Ntour? Yvisit include a
did tear

PERSONNEL __ DON’T REMEM 2 EPADMISSIONSW 7 U STUDENT
TOG?NO ONE IDEADVISORHEME EE OR

reca11 to u r ?3.

-o all3.

tear? How jiany other co

high school college day prograa or college 
WVU being there?

1. Did vou visit

recall talking 
college choice 
cf discussion •>

accocpanv you?
fcraal WV~ caanus

during your

"r 's-’j- •« !! s_rs^F- 
J THE WORST and ? being THE REST how 
ether cellege tours?  

• hat day or

•• Did your S/D

5. Did

DAUGHTER WHO IS
• V 'J

**«»*»»>**«»**»•«*•*»»**»»*»•«»»•»*•*«
INTERVIEWER NOTES/2FMAPKS:

PRINTED INFORMATICS 
about VU(W)?

Which of the 
m fora a ti on 
Answer YES,

; with concerning 
for veur S/D.

witn the person.

to ? with 1 being 
caapus tour to e
liege campuses did you

5. Which of the followinc . .. 
learning specific details

you tour the canpus?

. who primarily lead your tour?

ATTENDING 0= WORKING AT AN CI HEE COLLEGE

the W7U can wvc as a to next

followinc oersons do ’ou or advice'abcut «73 as'a regardless of the aaouat

(Do not consider suaaer orientation here!) 
dus soecifically for purposes of college for your S/D to attend? section

On a scale of 1 you rate the WVU

ANOTHER SON OF.
OR WAS AT

__ FAC L’L “ Y
__ Other (specify)  

• hicr. of the following persons do you

__ FACULTY ADVISOR ADMINISTRATO
PECFES30F FRIi^O AT **u __ S.

ANOTHER STUDENT CUFEENTL?

y our

z. When
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139other direct Award?offered. a scholarship Y Kor

YES:
sY

financial aid of f ered N• as
of fered b v other Y N-as

Tcollege for you paying? ■ ha t o f your S/D a re

As do to
VERY SHALL____ 7E = Y LAHGE fl E 2 13 H  .SHALL LARGE 

to be enrolledh o ■ xany students do

think are rale? destudentspercent of these yo u

INFLUENCE SECTION

you discussed S/Doftenbowyou

was?believethis sameOu sea xe you
S/D'sseale vhat do youAgain, using was yoursane

the selection ofinyou and your spouse have

NCN ESOflEGREAT7 SPY GF TAT
BOTH SAH-YCUE SPOUSEyour S/D's college choice? YOUwhich had influence onoo r e

SECTIONALU-NI/CTHEH
your spouse? (S)formal education you have? (A)the highest level of1. -hat was

A
GRADUATE SCHOOL

DEG?SA

(“.A, J2 , CF 2)

(Grad a 1 u a r. i ? )2. Cf what college you anare

3. ? Yo ar spous e

your college's Alucni Association?ofdues paying center Y N*. Are a nyou

How a 
your S/D

the
as

Cn 
how

to 
Y

 
**»*«»»*»•«*»** «<«****» »a*«*»*«»3*»»«****«»«*«

INTE5VIEHER NOTES/REHARKS:

athletic N

On
■ 70

=H

1 torate

I to hew _ _ . at tend?

Did you apply for financial aid at any college? 
If YES: •as financial aid offered to your S/D by -7G?

col lege s?

been contacted by ?YU in relationship YU? Y N 3v another college?
you consider ■7U to be:

GF. A MH ER SCHOOL 
SOflE HIGH SCHOOL

_A S COLLEGE DEGFFE 
ZZA2ZS SO HE GPAP"5’-

__ A___S GF A DU ATE

A S HIGH SCHOOL GRADUATE 
“A~S SOflE COLLEGE

TECHNICAL SCHOOL

ouch influence did 
" ") is at tending?

Yas vo ur S/D ever ! . 
participation at SVC?

to college

being NOT AT ALL and 7 being 7’FY FREQUENTLY where 
discussed with your spouse »7U as a college choice 

sane scale where would 
a college cnoice?  

yon estisate

7 with 1 beina DC NOT REEFER AT ALL and 7 beina PREFER THE HOST 
your preference for «7U as a college for your 3/D to attend? 

what do you believe your spouse's preference
believe your S/D's preference

the cost of

a scale of 
would you

classes at 773

Cn a scale of 
would you rate 
for vour S/2 to

• as your S/D

■ here 
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there inare
Z2. to
13- How many other

Describe cccu pat ion your
Describe spouse's occupation your

5. What born ? year were you

I NT Z2V I • NOT IS/2 x.l ASKS:

college choice?were

(1) 

(C)   

for

vi th you tonight. I wish a yyou very you and*

(In

such your

reasons 
beingr^'er

for vour tine. 1 .._ family, and especially

3 xev 
with* 1

thank
rest to

C1 C2 C3 *
140

I have enjoved speakino ’ ’ r to your 2/5.

WHY or 
the lost

finally, do vou haw 
or any* college (s) w

Page

PEP.SCNAL CH AE ACTEF.I STICS SECTION

ye any last comments vou would share regarding your oerceotions/preferences which say further help us to unde r stand * your feelings?

your family? 
many nave gone to college?  

sons or daughters have or are attending «7U?

WHY NOT vcu ore fered SVU as a 
important reason)

How many children

In eluding the current S/D how
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the decision

SON?

Briefly what is

aay.kpcw or have

know of, etc)on

think college future Y NDo you

would I N

ch oicespouse a’H

sane
be Lie veAgain,

level of formal education (A)

(■A,

an alumni?

Y Han

Sow

I wish my

* * a « « a ««.

If Yes,
Coa sects

with your S/D

 uc h

college

=i:4

in fluenee
S/D not to

you have?

HIGH SCHOOL GRADUATE A 
sons COLLEGE

9EESONAL CHARACTERISTICS SECTION
there in your family?  

have gone to college?  
%’VU?How many have been to S7U?  

_____ Tour spouse's  
R ETIR ED,

rank vo u ve r v
s to you and'
•«*••• *»* ««
UrmVTIVHR NOTES/REMAFES:

7hat was the highest
A S GRAMME? SCHOOL 

Z>“S SOME HIGH SCHOOL

I have enjoyed sneaking with you tonight.
- - ’ ’ v to your S/D.

««««« «««« ««*-*««««««««« ««« «x ««

7 with 1 being NOT 
you discussed

-fJ THE HOST 
to attend? 

In vour 
v ha t is

Bov 
o f

much for your time. 1 
your fa-nily, and especially
»♦<«»*»-««****««****•***•* ««**«•««

AT ALL and 7 being 7ER.Y FREQUENTLY where with your spouse SVU as a ’- ------

your S/D doing this Fall instead of going to college?

your spouse? (S)

-A-S5

=‘-s ??.LcTnf cHr
 (Grad yr: )

what you aav knew or have heard in the cast 
of Sest Virginia University?

feelings here based on what they have heard.

for your S/D?

your S/D did not enroll in college this Fall?

did vou and vour soocse have in attend college this fall?
GREAT GREAT SOME LITTLE

That were the primary reasor.(s)

many children are
Including the current */D how many
How aany of these are currently at 

describe yoar occupation
(HANAGERIAL, GENERAL LABOR, TECHNICAL, HCHEJfAKEF, 
SKILLED TRADE, 0FFICEW0?EER, PROFESSIONAL)

?ha t year were you born? 

is i  the

you investigate and/or consider IVU?

> WHY or WHY NOT

On a scale of 1 to ' 
would you rate bow often 
for your S/D to attend? 

On the same scale where would you rate how often you discussed W7U as - - ’ ’-- _L - ----- sa m e •______ „ . .
a college choice?

1 to 7 with 1 being DO NOT PREFER AT ALL and 7 being PREFER
rate your preference for SVU as a college for your S/D 1— -

scale what do you believe your spouse’s preference was? 
what do you believe your S/D’s preference was 

• S* C1C2C3*

Of what college are you 

lour spouse ?  
Are you an active dues paying member of your college’s Aluani Association?

?SION O--------- > ZTC’D-NT NOT IN COLLEGE FALL 1731

own words, hase^ on 
your own perception

(Interviewer----- > Try to get

On a scale of 
how would you

On this
using the same scale
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~^U SOURCES C F INFORMATION SECTION

■ SEN and didHOW first hear of WVU? you

Did you your hoae area?a
Do Y Nyou

Can recall who first your S/D attending wv*j?you

"other. F at he r,ASSIST --> Son or Daughter, High School Counselor, Friend, etc.

OTHER RELATIVES OUTSIDE HOUSEHOLD WITH CHILDRENPARENTS AT WVU
SCCIAL ??. TEND ADMISSIONS COUNSELOR FROM <73
BUSINESS ASSOCIATE/FELLCW PBPSONwcreep
A W7C ALUMNI
HIGH SCHOOL COUN SELOR/T EACHEF.

ANOTHER STUDENT CURRENTLY AC 77UWHO IS

A WVU FACULTY CH ADVI SO» OTHER? 

you used inSOURC ES

COMMERCIAL COLLEGE GUIDE BOOK (I.E. BABSON*S, L07EJCY)
COLLEGE CATALOG
COLLEGE SPECIALISED 3POCSUPES (I. E. FINANCIAL AIDS, HOUSING}
ADMISSIONS APPLICAT ION

PERSONAL LETTEHS FRO- THE COLLEGE TO S/D

»•» « « a************* *« ««*«*>« «**«««*« *-« « * «

' CAMPUS TOUR SECTION

Y N (If no, skip to

Did Y Nvisit WVUyou
SUF SAWhat day of the week? THT il

N
I N

tour

lead to ur ?yo ur

ADVISOROP.

to ur?

OE
AT

DAUGHTER 
WVU

u t 
th e

ADMISSIONS PERSONNEL 
—NO ONE

ANOTHER 
OP

SCN 
WAS

 NEWS?APER/MAG AZIN? ARTICLES ABOUT THE COLLEGE
O^HEB? ____________________________________________________

while it was in session?

ATTENDING OP. WORDING AT ANOTHER COLLEGE

ttit «t xxa x «■ ,« t « «« t ■« *«« ««« « t«« a ta «« « •« «
INT EP VIEWER NOT FS/P. HMABES:

2 WVU 
WVU as

you recall taikina with concerning 
a college cboice'for vour S/D.

.. t cf dimccicn with the person.

' Did vou visit the 
invest!eating V 
next section)

1 Did your S/D accompany you?

Did your visit include a fornaL WVU canons tour? 

, -hen did you tour the caonus? -

: Which of the follovina PRINT’D INFORMATION 
learning specific details about WVU ?

FACULTY ADVISER nnnnnrrnn

you
, Who orinarilv

oersons do you recall taikina with 
about wvrj as a college choice'*^ 7 

; of the amount of discussion 

FNTS ONLY INVESTIGATED OF SENT f/ 
TO W7U - S/D AT WVU THIS FAZ. • S5 _______  C? C2 C3 «

***** tTlIVI•■**«**?***

Which of the followina 
information or advice'. 
Answer YES, regardless

catnous specifically for purposes of 
a college for your S/D to attend?

WVU STUDEN’FACULTY MEMBER
Other (specify)  

, Which of the following oersons do you recall talking with during yoar

If YES:
high school college day program or college fair in 

recall WVU being there?
mentioned the possibility of

Sff^ial^ouTgcioe
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COLLEGE CA’PUS FACTORS
1. Was your S/D offered • VU ? Z N
2. your S/D offeredWas T 5

• h a t percentage of for »you paying? your are

S. As to to be:
L ARGE LARGE MEDIUM SMALL ___ 7E 21 SMALL

6. lany students do you estisate to be enrolled for classes at »7L-

these students do you think sale? are

would you how often you discussed with your S/Dratea

9. On ?
this scale what dosa xe

S/D 's was 
9 . have in the selection of the collegeyou your spouse

VERY GE EAT GREAT SOME LITTLE NCNE
which had influe nee your S/D's college choice?  YCU YOU? SPOUSE ECTH SAME.tore o r.

ALOMNI/OTHER COLLEGES SECTION
the highest level of fornal education you have? your spouse? (S)(A)was

S GRAMMER SCHOOL HIGH SCHOOL GRADUATE A S COLLEGE DEGREEA SA
HIGH SCHOOL A S SOME COLLEGE A S SOME GRADUATE SCHOOLSG3 ESA

A S TECHNICAL SCHOOL A S GRADUATE
(MA, JD,

you an aluoni? Of what college (Grad yr: )2. are

3. Your spouse ? 

active dues paying aenber of your college’s Aluxni Association?Are you Y Na n

DEGREE
C= D)

On
W 70

preference was?
preference

How 
yo u r

of 
o u

a thle tic 
N

*••***•***««C «»•»»»»«»•»»,»•»

INTERVIEWED NOTES/REMARKS:

the
as

Y°

1 to 7 wit how often o at tend?

been contacted YU^n. reiat^sh^ 

college size do yon consider 3VU 
VERY  

saae scale where college choice? 

a scholarship or other direct Award by 
any financial aid by «7U? Z S Did not apply

rEECUENTLT W;ere 
a college cnoice

g PREFER THE MOST S/D to attend? a scale 
would

7. Or a scale of 
would veu rate 
for your S/D t

and 7 being VERY 
your spouse'iVU as

AT ALL and 7 be in 
college for your

you believe your spouse's 
Again, using the sane scale what do you believe your 
xuch influence did you and 

S/D is attending?

1 to 7 with 1 being DC NOT PREFER 
rate your preference for «VU as a

’-as your S/D ever L_. 
participation at 5YU?

1 being NOT AT ALL 
you discussed with 

cost of college

«hat percen t of

■

•• *“at
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5-

nan v 

5.
* *««**■« * « *« a• *« a ««•9««« « • **««

n a n t? o

FINAL SECTION
college choice?were

(A)  

(2) 

(C) 

for

I wish = 7

, Tour spouse’s 

BETI2ED,

t he 
(In

final 3 kev reasons 
order with'1 being

such for y~ 
your f a r 11 y ,

any 1-- ---- ---  uwhich nay further help
Last consents you would share regarding your oerceptions/preferences 

'----- -- ’ -’t us to understand your feelings'’

WHY or WHY NOT 
the aost ’

I thank vou verv 
rest to you and'

enjoyed sneaking with you tonight, 
to your S/0.

Finally, do you have 
or any college (s)

vour tioe. I have 
'■, and especially

sens or
to college?  

are attending W7C?

there in your fanily? 
current S/D how zany have gone 

daughters have

. Describe your occupation____________________________________

(SANAGERIAL. GENERAL LABOR, TECHNICAL, 3C.1E3AKZR, 
SKILLED TRADE, OF FTC EV OP. KER, PROFESSIONAL)

■"'? vou ore feted »VC as a 
incortaht reason)

PERSONAL CHARACTERISTICS SECTION
1. “ow nany children are
I. Including the
3. How nany o the r

■hat year were you born?  
9 99 9 • 99 9 9 999 9 -»9 9 9 9 9 9 9 99 9 » »99 9 9 999 99 9 99 9» 99 999 9 99 9 99 9999 » 99 9 99 9 99 9

INTERVIEWER NOTES/RESA EKS:

Page 3 < —
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scholarship or other direct Award? T Ma

f in a ncia 1 Z Ji
■ as Ji

the cost of S/Dvo cr a re 

do yo□ sectioned the possibility of your S/D attending 771?rstreca

Friend ,* o'-?.e c,  on: a t z e r , etc.

the household?770 Y j:as a

li te ra ture about S7U

ra te how of ten you discussed wit h 7o uryou

“1ST" TO’.’a s

restrictions S/D)pa rents not
COLLEGESIZE OFCOST

?ub lie FIN A.NCI A L
ACADEMIC F20GHA3Z N H C - E STATZ

sen tion?restriction(s) I did not3

the collegein the selection ofyou and your spouse have

G7.EAT SO HE7 SHY GS EAT
YOGS SPOUSEYOU.ch had more

.-’NI/OTHEE COLLEGES SECTION
(A)It

alumni? what college are you an
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MEMORANDUM

TO:

Dr. Harvey WolfFROM:
November 5, 1981DATE:

SUBJECT:

HW:dmc
Carl Hadsellco:

Equal Opportunity / Affirmative Action Institution

Irginia 
Sity

In my judgement there is a high probability that the 
instrument as designed will collect the information 
needed to test the hypothesis Mr. Hadsell is researching. •

Face Validity of Proposed Structured Interview 
Guide

I have reviewed and assisted Carl Hadsell in preparation 
of a Structured Interview Guide to be used as a survey 
instrument to collect information regarding parental 
perceptions and preferences for specific colleges, 
including West Virginia University.

Doctoral Committee for Carl D. Hadsell 
% Dr. Edwin Smith, Chairperson

Morgantown, West Virginia 
26506



Student Counseling Service

November 13, 1981

Dr, Edwin R. Smith
Asst. Vice President
105 Stewart Hall
West Virginia University

Carl HadsellRe:

Dear Ed,

f inal
instrument (s) .

Dean Hadsellcc:

Equal Opportunity / Affirmative Action Institution

Virginia 
sity

Philip E. Comer, Ph.D. 
Professor

Division of Student Affairs 
Morgantown, West Virginia 
26506

I fully approve, 
interesting and worthwhile study.

"Mark IV"
I have met with Carl several times and have read his 

version of his dissertation telephone survey
I think it will be a most

Sincerely,
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Telephone 304/348-0111

November 13, 1981

26506
Dear Dr. Smith:

Sincerely,

JFT:svm
Mr. Carl Hadsellcc:

Dr. Edwin Smith
Assistant Vice President for Administration
105 Stewart Hall
West Virginia University
Morgantown, West Virginia

West Virginia Board of Regents
Student Services Division

950 Kanawha Boulevard, East 
Charleston, WV 25301

John F„ Thralls 
Director of Student and 
Educational Services

Carl Hadsell has asked that I contact you relative to the survey 
instrument which he has developed to elicit information related to his 
dissertation topic.

I look forward to reviewing the results of Mr., Hadsell*s study and 
hope that he will consider disseminating his basic findings to college and 
university officials throughout the State.

I have carefully reviewed each draft of the survey guide and believe 
the final version to have face validity for obtaining the desired infor­
mation. In my judgement, the questions raised speak to several key issues 
relating to higher education enrollment decisions.
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(617) 969-0100

January 6, 1982
DEAN OF ADMISSIONS. RECORDS. AND FINANCIAL AID

26506

on

Cordially,

Management Research

cc:

Robert S. 1
Director, 
Enrollment

BOSTON COLLEGE
CHESTNUT HILL, MASSACHUSETTS 02167

Carl Hadsell

.. / /f •a./ar Z-

Dr. Edwin R. Smith 
Assistant Vice President 
105 Stewart Hall 
Morgantown, WV

In summary, I think Carl's interview guide has a high probability of 
yielding very useful information. I believe this data (with Carl's analysis of 
it) has the potential to advance significantly our understanding of the role of 
parents in the college choice process.

on numerous occasions,

The interview guide is complex. The burden for this complexity fortunately 
does not fall on the respondents, but on the interviewer. If the interviewers 
are bright and well trained, the execution of the plan should proceed smoothly.

We have also discovered 
many of these patterns 

Because many of the patterns we

A great deal of information is requested, but I believe that this is 
justified given the research objectives. Most of the major content areas are 
covered well (certainly no research instrument can gather everything). I do 
think a question on parental resources, particularly family income, might 
have been asked—but I can understand why it was not. Occupation should serve 
as a fairly good proxy.

Carl Hadsell has asked me to comment on the face validity of his 
interview guide. Having met with Carl when he visited Boston last year 
and having discussed over the phone his research 
I believe I have a good grasp of his objectives.

From our research at Boston College, we are convinced that parents play 
an important role in the college choice process, 
that parental influence often operates in subtle ways: 
are complex and resist easy explanation, 
have identified among Boston College prospective students relate to 
characteristics of the institution, I expect that research at other colleges 
and universities may yield divergent patterns. I, therefore, look with great 
interest on the work Carl has begun on West Virginia University's prospective 
students.

Dear Dr. Smith:
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Table B

Home State Totals

%N %N N
Alabama 1 50.00 1 50.00 2
Florida 0 0.00 1 1.00 1
»€ >rgia 0 0.00 1 1.00 1
Maryland 2 28.57 5 71.43 7
Michigan 1 1.00 0 0.00 1
North Carolina 1 1.00 0 0.00 1
New Jersey 3 60. 00 2 40.00 5
New York 2 66.67 1 33.33 3
Ohio 9 69.23 4 30.37 13
Pennsylvania 15 42.86 20 57.14 35
Texas 1 1.00 0 0.00 1
Virginia 8 80.00 2 20.00 10

72 57.14West Virginia 54 42.86 126

Totals 115 91 206

RESPONDENT DISTRIBUTION
SEX OF CHILD OF PARENT INTERVIEWED BY HOME STATE

_________ Sex of Child___________
Males (Son)Females (Daughter)
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Table C

Parent Totals

% %N N N
Father 43 62.32 26 37.68 69
Mother 6572 52.55 47.45 137

Totals 115 91 206

RESPONDENT DISTRIBUTION
SEX OF CHILD BY PARENT INTERVIEWED

Sex of Child
Males (Son) Females (Daughter)
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Table E

TotalsEnrollment Pattern

%% N NN

45.24 8446 54.76 38

44.83 582632 55.17

41.30 4627 58.70 19

44.44 18810 55.56

20691Totals 115

West Virginia 
University

Other West
Virginia College

Out of State 
College

Not Enrolled/ 
Technical School

RESPONDENT DISTRIBUTION
SEX OF CHILD OF PARENT INTERVIEWING BY ENROLLMENT PATTERN

________ Sex of Child__________
Males (Son)Females (Daughter)
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Table F

Sex of Child Totals
C-3C-l

% %% N NN N
46 40.00 115Male (Son) 42.6149 20 17.39

41.7638 9140.66 16 17.5837

Totals 86 8436 206

RESPONDENT DISTRIBUTION
STUDY MATRIX TYPES BY SEX OF CHILD OF RESPONDENT

Female
(Daughter)

Study Matrix Types
C-2
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Table H

Parent InterviewedAge Group Totals
Mother Father

N % %N
30-39 17.4320 8 28.57 28
40-49 72 66.06 33.9437 109
50-59 30 61.22 19 38.78 49
60+ 66.672 1 33.33 3

Totals 137 69 206

RESPONDENT DISTRIBUTION
PARENT INTERVIEWED WITHIN AGE GROUP
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Table I

%% NN
1.6631 0.51Grammer School
4.9794.068Some High School

65 35.9154.82108High School Graduate
4.9797.6115Technical School

39 21.5513.2026Some College
28 15.4723 11.73College Degree

4.4284.579Some Graduate School
11.0520Graduate/Professional Degree 7 3.55

100%181100%197Totals

RESPONDENT DISTRIBUTION
PARENT (LIVING) BY REPORTED HIGHEST EDUCATION LEVEL REACHED

Highest Educational 
Level Reached

Parent (Living)
Mother Father
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Table K

Parent RespondentStructured Interview
TotalsGuide Version Mother Father

% %N N N

66 64.08 37 35.92 103A

14 12.50 16B 87.50 2
C 20 60.61 39.3913 33

68.52 31.48D 37 17 54

Totals 137 69 206

RESPONDENTS DISTRIBUTION
PARENT RESPONDENT BY STURCTURED INTERVIEW GUIDE VERSION
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Table L

Sex of Child Totals(Son) Female (Daughter)Male

%% N NN

43 41.75 10360 58.25A
37.50 16610 62.50B

45.4554.55 331518C

50.00 5450.00 2727D

20691Totals 115

Structured Interview
Guide Version

RESPONDENT DISTRIBUTION
SEX OF CHILD BY STRUCTURED INTERVIEW GUIDE VERSION
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OPEN COMMENTS BY PARENTS

FROM VERSION A

(ENROLLED COLLEGE FALL, 1981)

Resident/Mother/Son (Fairmont State, WV)

Resident/Father/Daughter (West Virginia State, WV)

it"WVU is as good as any college unless you can get into the Ivy League.

Res ident/Mother/Son (West Virginia Wesleyan, WV)

Resident/Mother/Son (Marshall, WV)

t!

(West Virginia State, WV)Resident/Father/Son

(West Liberty State, WV)Resident/Mother/Daughter

(Marshall, WV)Resident/Father/Son
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’’Admittedly opposed to WVU because of rumors that it has over­
whelming drug problem...look into drug problems in the dorms... 
many neighbors feel the same.”

"The college speaks for itself...some descent people have come out 
of WVU...I would be proud to have someone graduate from there.”

"Much better school than mother originally thought it was... Never 
have heard of WVU but her opinion has changed the more she finds 
out about it the more she likes it. Better state school than 
thought...WVU compares favorably in the East coast."

"Lack of housing... have heard the dorms are bad ... Apartments very 
unacceptable, almost non-existent, and price range you can’t afford.

"When my son leaves home I am concerned for his welfare—safety­
housing.. .The housing turned me off for I did not know whether it 
was readily available...Data of information on housing needs to 
get to parents... WVU has little prestige out-side of the state... 
but in the state it does.”

"RATU should give ’illusions’ of alot of little colleges.. .may go to 
WVU for graduate school."
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OPEN COMMENTS BY PARENTS

VERSION A (Continued)

Non-Resident/Father/Son (University of Pittsburgh, PA)
n

Resident/Father/Son (WVU)

President/Father/Son (wvu)

Resident/Mother/Son (WVU)

Non-Resident/Father/Son (WVU)

n

Non-Resident/Mother/Son (WVU)

Res id ent/Fa ther/Son (WVU)

I look at a college as a place of education...if you pick a good 
one and learn there you will accomplish something...WVU has a good 
program.”

"We really left it up to him...a major decision of his life we as 
parents knew this to be a major decision of his life...We did however 
read the literature."

"Hopes sports program gets up to par with academic"

"On occasions I would try to get highlights of what prompted his 
decision in 25 words or less... I do know that he likes the area..
he likes the terrain...he likes to hunt."

"All my contacts have been favorable... if WVU people are sincere 
or if they are only as half as much it will still be great...Sold 
on school by tour."

Size was important... a small school is not an answer...our son 
would not fit into a small school but not a large 35,000+. ..He 
fits IWU very well...would recommend it to friends."

"Older brother lead the way to WVU."
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OPEN COMMENTS BY PARENTS
VERSION A (Continued)

Resident/Mother/Son (WVU)

Resident/Mother/Daughter (WVU)
’’One draw back is that the girl should have their own dormitory 
even though they are adults they need this...A negative impression 
is the party school image and housing... Freshmen they are okay... 
After that it becomes very hard...Adequate housing lacking.”

”A student has to pick where he will be happy.”
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OPEN COMMENTS BY PARENTS

from VERSION B
(Not attending WVU or any college)

Non-Resident/Father/Son:

Resident/Mother/Son

Resident/Mother/Son:

Resident/Mother/Daughter:

Resident/Mother/Daughter:

Res id ent/Mo ther/Son:

a

”Do not want to push my son into college...did not investigate at 
all”

’’Hope to have a child in school in the future after Air Force 
daughter may be more mature and be able to appreciate the 
education.”

”Alot of confidence in the school (WVU) as a learning institution”

"A very large university not much one on one contact, not very 
personable, pretty wild place drinking and drugs."

”He didn’t want to go to college, but WVU is a good college but 
need more discipline.. .need a better town...he was not ready for 
WVU."

"Not mature enough...not ready yet.”
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OPEN COMMENTS BY PARENTS
from VERSION C

(Son or daughter enrolled at WVU, Fall, 1981)

Resident/Mother/Daughter:

Non-Resident/Father/Daughter:

Resident/Mother/Daughter

Resident/Father/Son:

Non-Resident/Father/Son:

Resident/Mother/Son

Resident/Mother/Son:

Resident/Mother/Son

"I think it necessary for employment... college education for job... 
need education for a job.”

"WVU could do better on their instructors... they shouldn’t have 
older students fill in for the professors.”

"Oldest son had big influence on the second son...a wonderful 
school...anyone attending would be happy and fortunate.”

"Excellent school has alot to offer...WVU has alot of closeness 
with students."

"The daughter considering WVU was out-going... she could handle 
larger school. Parents do differentiate among the children."

"I am proud of WVU...I think it is better than others give it credit... 
it will be good for my son.”

"Talk with a person in Washington who does counseling and financial 
aid who said WVU was good in areas of computer science."

"Can I get financial aid for my daughter if my son already has it?”
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OPEN COMMENTS BY PARENTS
VERSION C (Continued)

Resident/Mother/Daughter

Non-Resident/Father/Son

-
I

”1 am worried about the drinking and other moral matters, but I 
know this isn’t limited to WVU."

"From high school to WVU is too big of jump...Take a little more 
time with the students take more time. Don’t give enough attention 
...Especially Freshmen.



181

OPEN COMMENTS BY PARENTS

from VERSION D
(Enrolled College, Fall, 1981)

Resident/Father/Daughter (Fairmont State, WV)

Res ident/Mother/Son (Shepherd College, WV)

Resident/Mother/Daughter (John Carroll, Cleveland)

Resident/Mother/Son (Davis and Elkins, WV)

Non-Resident/Father/Son (Columbia University, NY)

(Fairmont State, WV)Resident/Mother/Daughter

"Don’t really have opinion...if daughter stays in college might 
transfer...WVU offers more opportunities.”

"A good university...always good reports... relatives have graduated 
from there and are doing good.”

"Academically the school is good but its largeness...a student in 
his first year, especially out of high school, should give con­
sideration of WVU being too big."

”My daughter was raised sheltered and WVU is such a big school... 
the daughter is bright but backward in personality...! thought

”A pretty good school...! have not read in detail...if he had 
chosen WVU I would have been proud, if he hadn’t got a scholar­
ship such as he did, WVU would have been a good choice.”

"It all depends on the family situation...all three children are 
at Shepherd College...If all three had not been in college at the 
same time, one might have attended WVU."
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OPEN COMMENTS BY PARENTS
VERSION D (Continued)

Resident/Mother/Son (Marshall, WV)

(University of Charleston, WV)Res ident/Mo ther/Daughter

(Glenville State, WV)Resident/Mother/Daughter

Res id ent/Mo ther/Son (Fairmont, WV)

(Marshall, WV)Res ident/Mo th er/Daught er

(Marshall, WV)Resident/Mother/Daughter

Interviewer Notes:
to WVU but money seems to be the biggest problem.
to have most influence he did not want daughter to go to WVU.

she would be lost...I feel that it is a large university. . .very 
competitive when one graduates from there I think it’s great, 
excellent...my daughter may go later.”

”1 think good things about WVU but I feel that it is too large for 
a kid out of high school to go to...Large classes I am against 
graduate students as instructors...This is based on experience 
with other children in the family.”

’’Mother seems to have wanted daughter to go
Father seems

”If I were going to college I would go to a bigger name school I 
do not like the layout of campus (WVU) stuck in the northern part 
of the state...It has parties...it’s a wild place with drinking 
but this may be this way elsewhere...If I had a preference I would 
like to go to Christian School.”

"A very good school has alot to offer...but housing they are very 
crowded in the dorms and the use of drugs at WVU is very high.”

’’Have two daughters...donrt like girls away from home.”

”1 see nothing wrong with WVU a fellow I work with (Accounting 
Degree) has a high regard for it.”
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OPEN COMMENTS BY PARENTS

VERSION D (Continued)

Res ident/Mother/Daughter (Fairmont State, WV)

Resident/Father/Daughter (West Virginia Tech, WV)

’’Don’t know that much about it... know people who have been there 
and they seem to like it."

Interviewers Comments: "Father indicated that he didn’t want 
daughter or son attending WVU the first few years of college 
because of something related to the social life...he said some 
friend’s children had come to WVU and not "Faired" very well... 
he indicated that once they were a little further along in 
school that he wants them to tranfer to WVU."
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ABSTRACT

influence in their child’s college selection process. However,
little attention had been given to how parents themselves develop

perceptions of or preferences for specific colleges under considera-
This study’s research design tested the null hypothesis:tion.

"THERE EXISTS NO DIFFERENCE BETWEEN PARENT(S) OF IN-STATE

STUDENTS AND PARENT(S) OF OUT-OF-STATE STUDENTS IN THEIR

FORMATION OF PERCEPTIONS AND PREFERENCES FOR WEST VIRGINIA

UNIVERSITY (WVU)."

A sample was drawn from a general population that consisted of

the following three categories of students who showed interest in
WVU for 1981:Fall,

1. score

2.
to WVU,

3.

The research incorporated personal telephone interview methodology

combined with a Structured Interview Guide developed by the author.

Specifications of the telephone interview procedure and the associated

interview guide are presented in the text. Numerous tables that

show the personal traits of the respondents are also provided.

Statistical analysis (primarily chi-square) was performed on the data.

The majority of this analysis was presented by residency classification.

Treatment of the research findings was completed in sections

1

High school seniors who only had ACT test 
information sent to WVU,

High school seniors who were officially admitted 
but Did Not Enroll at WVU in Fall, 1981,

High school seniors who matriculated to WVU in Fall, 
1981.

As documented in previous research, parents are an important
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Development of a College Choice List, Investigation ofentitled:

College Choices, Family Discussion of College Choices, and Establish-

The final sectionment of Perceptions and Preferences for Colleges.

incorporated a special ’’perception” preference matrix. This matrix

compared parent responses on 24 common factors related to the college

Each factor was rated on a Better,selection process.

Open comments made by parents during telephone interviews werescale.

also addressed in the findings.

Based on the chi-square calculations several significant differences

The specific findings astionship to the college selection process.

to residency classification indicated that resident parents used

somewhat different verbal and printed information than non-residents

did for learning more about a specific college.

viable activity for learning more about a college,

Parents of both residencyespecially for non-resident parents.

classifications indicated discussion as to college choice occurred

separately both with their spouse and with their child. Parents

differentiated among various factors (i.e., academic reputation.

size, etc.) related to the colleges under consideration.

Resident parents tended to rate academic issues higher while non­

residents considered financial and logistic issues at the highest level.

Conclusions supported that parents were fully involved in their

child’s college selection process. This was manifested in the amount

and degree of investigation done by parents of both residency classi­

fications .

visitation was a

were found to exist between resident and non-resident parents in rela-

Same, or Worse

location, cost,

Further, a campus
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Although much of the collected data was pertinent to West
Virginia University, certain fundamental recommendations applicable
to all colleges were cited. These included the need for a compre­
hensive state-wide parent "college information” program sponsored

to parents, the concept of

full-time campus

program, and the incorporation of image research into the admission
and new student recruitment process. Reference to additional research
was also presented.

a parent profile to determine proper

tour office, the use of enrolled students in a student ’’ambassador"

informational needs, the importance to maintain a

at the state level, the need for specific information directed solely
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